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1. Who Should Consider a Th.M. Degree?

Students who are considering enrolling in the Master of Theology (Th.M.) program at Erskine Theological Seminary should immediately recognize two things:

· First, the Th.M. is an academic degree, as opposed to a professional or practical degree. Obviously this does not mean that the Th.M. has no relevance for the practice of ministry, but it does mean that the Th.M. does not focus on the details of practical or professional ministry. Rather, the Th.M. revolves around advanced scholarly work in Biblical and theological fields. As a result, while Th.M. study should certainly have implications for ministry, it will not develop techniques or skills in the student that can be transferred directly to ministry. In this way, the Th.M. is distinct from the D.Min. At the risk of oversimplification, one could summarize this point by saying that the Th.M. is concerned with theory, more than with praxis. 
· Second, the Th.M. is an advanced degree. In spite of the word “master” in its name, the Th.M. involves academic work that is a step beyond typical seminary master’s-level study. In some ways, Th.M. work is on a par with doctoral-level research, but on a smaller scale. Thus, it is open only to students who already possess a Master of Divinity (M.Div.) or a two-year master’s degree in an academic, theological field (such as Erskine Seminary’s Master of Arts in Theological Studies [M.A.T.S.], or a Master of Arts in Religion [M.A.R.] at other seminaries). Students may choose to enter seminary planning to obtain both an M.Div. (or M.A.T.S.) and a Th.M., in which case they should begin discussing their educational goals with the Th.M. director as soon as possible. But they may not pursue an M.Div. and a Th.M. concurrently. The Th.M. presupposes the possession of an M.Div., M.A.T.S., M.A.R., or the like.

As a result, for the most part the students who should pursue a Th.M. are those who believe God is calling them primarily to teaching ministries. Among these, there are two distinct groups for whom the Th.M. is ideally suited:

· The first group consists of pastors, missionaries (especially teachers at missionary training institutions), and other Christians who are engaged in high-level teaching ministries. For such people, the Th.M. will likely be the last degree they seek, and their purpose in studying for the Th.M. will be to deepen their understanding of the Bible and theology in order to enhance their effectiveness as teachers. 

· The second group consists of students who are gifted and called to become Christian scholars/teachers. For such students, the Th.M. will likely be a stepping-stone on the way to a Doctor of Philosophy (Ph.D.), and the students may ultimately be called to teaching ministries in colleges, universities, or seminaries. 

From what has been written above, it should be clear that a Th.M. is not simply another degree for people who already have an M.Div. and desire to study further. Moreover, it is not a degree for people who want to focus their study on one aspect of the practice of ministry. Instead, it is designed for people who want to delve deeply into the academic study of the Christian faith, so as to enhance their current Bible teaching ministries and/or to prepare for ministry in Christian higher education. Students who possess an M.Div. and would like to do further study but for whom the Th.M. is not suitable may well find a Doctor of Ministry (D.Min.) to be more appropriate for their needs and interests. Erskine Seminary’s D.Min. enables students to concentrate their studies on a particular question related to the practice of ministry, and then to apply the results of their study directly to the ministries in which they are involved. 
2. The Th.M. Program in Overview
2.1 Purpose of the Program:

As part of its overall mission to educate persons for ministry in the Christian Church, Erskine Theological Seminary offers the Master of Theology (Th.M.) degree. Its purpose is to equip students with skills and experience in advanced research in Biblical or theological studies. Such study will further students’ pastoral and/or teaching ministries and will provide excellent preparation for those who desire to pursue Ph.D. work in Biblical studies or historical/systematic theology. It is especially suitable for those who desire a degree program with a shorter duration than the Ph.D., but with a more academic focus than the D.Min.
2.2 The Th.M. Graduate:


As the above purpose is fulfilled, the Th.M. student will mature into a graduate who has a keen sense of the value of academic study for the Church's teaching ministry, and who is well-equipped to carry out academic study with little or no direct supervision. More specifically, Erskine Seminary seeks to achieve the following goals for its graduates.
2.3 Specific Goals for Th.M. Graduates:
1. Graduates will understand the Bible’s message in light of its own literary, historical, and theological settings.
2. Graduates will possess significant mastery of the ancient and modern languages needed for their specific research/thesis.
3. Graduates will be prepared to articulate the relation between the Bible and the contemporary contexts in which ministry takes place. 

4. Graduates will be prepared to utilize the Church’s historical and theological heritage as an important resource in their personal spiritual development and ministry. 

5. Graduates will write and speak using theological language that is clear, well-considered, disciplined, and meaningful for those to whom they minister.

6. Graduates will possess a precise understanding of advanced theological methodology.
7.
Graduates will possess a thorough familiarity with important literature in Biblical and theological studies.

8. Graduates will possess a high-level ability to develop Biblical and theological constructs. 
9.
Graduates will possess an ability to express Biblical and theological constructs in conventional scholarly language.

10. Graduates will be prepared to serve the Church with Christian character and integrity in their personal and professional lives. 

11. Graduates will be prepared to view their ministries in light of the Church’s mission to worship, follow, bear witness to, and serve Jesus Christ.

12. Graduates will be prepared to communicate the relevance of redemptive history.

13. Graduates will be prepared to foster a sense of community among those they serve in Christian ministry.

2.4 The Approach to Education in the Th.M. Program:

At the undergraduate- and master’s-levels, education at most institutions consists primarily of taking courses. Most (if not all) of the requirements for a degree are embedded into the requirements for the individual courses, and students think in terms of completing/passing these courses so as to receive their degree. 

The approach to education in the Th.M. program is very different. Here, the student is moving from a situation in which his/her professors and textbooks educate him/her to one in which he/she develops the skills needed to educate himself/herself. Therefore, the focus is not so much on the material one must master (although that is part of the degree), as it is on the skills one needs in order to carry out individual research in one’s academic field. 


Because of this approach, the Th.M. sets the stage for the very individualized educational approach of a Ph.D. program. It also ensures that its graduates will be equipped for a lifetime of self-education through their own continuing academic research and study. 

2.5 General Structure of the Th.M.:

In keeping with this approach to education, the Th.M. program at Erskine does not consist exclusively (or even primarily) of courses. Rather, it is divided into “for-credit requirements” and “non-credit requirements,” both of which are important for the development of the necessary academic research skills. These requirements are summarized below and are explained in more detail in the section on Th.M. curriculum.

· The degree involves 24 hours of for-credit requirements, of which 18 come in the form of course work and six come either through the completion of a thesis of 25,000-35,000 words or through two additional courses.
· Because many Th.M. students are involved in ministry while they study, and because of the demands of the program (especially the language requirements), Th.M. work is to be spread out over at least two years of study. In the Th.M. program (as also in the D.Min. program), full-time study is defined as six hours of for-credit work (plus non-credit work such as language competencies) in each of the traditional semesters.
· All for-credit work must be done in residence, NOT by distance education or through extension centers.
· All students in the program must major in either Old Testament, New Testament, Systematic Theology, or Historical Theology.

· Each student must focus his/her research on a particular topic within the major.

· This research topic may involve the intersection of Bible/theology and some specific aspect of ministry (e.g. Biblical theology of worship or history of preaching).
· In addition to the course work and the thesis, the degree requires the demonstration of competence in two research languages, a research methodologies course, and the successful completion of a comprehensive examination. 
· In order to graduate, the student must complete the 24 semester hours of for-credit work with at least a “B”average (3.0 GPA). 
3. Admission to the Th.M. Program

Students seeking admission to the Th.M. program should first consult with Erskine Seminary’s Admissions Office. The application procedures are as follows:

· Completion of an application form for the Th.M. degree.

· Submission of a $35.00 nonrefundable application fee.

· Submission of official transcripts from the applicant’s undergraduate and appropriate master’s degrees. Th.M. applicants must have an M.Div., M.A.T.S., M.A.R., or the equivalent The transcripts must be from accredited institutions and reflect at least a “B” (3.0) grade point average. Applicants whose grade point average is between 2.75 and 3.0 may be considered on a probationary basis. 

· Submission of three letters of recommendation evaluating the applicant’s character and potential to engage in advanced scholarship. The recommendation letters should come from master’s-level professors, with one of these being the professor who supervised the applicant’s independent work (if any).
· Submission of a 600-word statement reviewing the applicant’s achievements, strengths, and weaknesses in scholarship/ministry, and explaining how the program will contribute to his/her competence in academic work, ministry, or service to the church.

· Submission of a master’s-level academic essay (at least 10 pages double spaced, with notes and bibliography formatted properly).

Students applying to the Th.M. program whose native language is not English should note the following special requirements:

· These students are required to send TOEFL scores to Erskine. The TOEFL may be taken in paper-based, computer-based, or internet-based formats, which are scored differently. We strongly recommend the internet-based format, which measures speaking ability as well as reading, writing, and listening ability. In general, Erskine expects students to score 20 or higher (out of 30) on each of the four sections of the internet-based test (thus a total score of 80 or higher out of 120). Generally speaking, Erskine expects a score of 550 or higher (out of 677) on the paper-based test.
· These students are required not to enlist the aid of a proofreader or editor when they write the application essay that is required of all Erskine applicants. This enables admissions officers and faculty members to gauge how adept the students are at writing in English.

· These students are required to indicate whether they have received help (proofreading, editing, or the like) on the academic essay that they must submit as part of their Th.M. application. Again, knowing whether they have received such aid (and to what degree) enables Erskine personnel to gain a sense of how adept the students are at writing in English.

Once all of the application materials have been received, the following take place:

· Erskine’s writing instructor evaluates the quality of the essay submitted and makes a recommendation to the Post-Graduate Committee about the applicant’s fitness for writing extended essays.

· The Th.M. program director reviews the application file and makes a recommendation to the Post-Graduate Committee.

· The Post-Graduate Committee receives the recommendations from the writing instructor and the program director, and makes the decision whether or not to admit the applicant. (The Committee may deem that an interview with the applicant is necessary before it makes its decision.)

· The admissions office notifies the student of the Committee’s decision.

After a student has been admitted to the program, he/she should consult immediately with the Th.M. director to begin developing an appropriate course of study.

4. Financial Aid for Th.M. Students


The goal of Erskine Seminary’s financial aid program is to assist students in their educational preparation for ministry. In order to make funding available to the widest range of degree-seeking individuals, financial aid is awarded on the basis of demonstrated financial need regardless of race, national or ethnic origin, age, sex, handicap, or denominational affiliation. Financial need is defined as the difference between the total cost of attending school during the academic year and the student’s projected family income.

The Office of Financial Aid requires each degree-seeking student to complete an application form annually, regardless of the type of financial aid requested. The deadline to apply each year is April 15. The completion of this information helps the staff determine the best financial package for the student and allows the institution to keep relevant information updated in the student's confidential financial aid record. The application does require the student's signature. Therefore, the student must complete a printed form, sign it, and submit it to the Office of Financial Aid.

Awards are not renewed automatically and may vary from year to year due to changes in a student's resources or expenses, increased demands on the financial aid budget, or changes in institutional or federal aid policy. For convenience, all application materials are available online at Erskine Theological Seminary's web page <www.erskineseminary.org>. 

Students who are enrolled less than half-time are not eligible for Federal or institutional financial aid. 

Definitions of "Full-Time" and "Half-Time"
 Many forms of financial assistance stipulate that the student receiving such assistance be enrolled "full-time" or "at least half-time" in order to qualify. Please note that for Th. M. students, full-time status is defined as taking at least 6 hours in each of the two semesters (fall and spring) and thus 12 hours in an academic year, as well as working on non-credit requirements. It is not necessary to take January or summer classes to maintain full-time status, as long as one successfully completes 12 hours in the period from September through August. (January or summer courses are optional.) Half-time status is defined as taking at least 3 hours in each of the two semesters and thus 6 hours in an academic year.

How to Apply for Financial Aid

Whether a student is interested in receiving Institutional Scholarships only, Federal Stafford Loans, or both, each degree-seeking individual must complete one or more of the following steps to enable the Office of Financial Aid to complete the request for financial aid: 

· Application for Institutional Scholarships Only

· Application for Federal Loans (New Student)

· Application for Federal Loans (Current Student)

· Free Application for Student Aid (FAFSA)

· Entrance Counseling for all first-time borrowers

· Borrower-Initiated Federal Stafford Loan Certification 

Federal Loan Programs


Erskine Theological Seminary participates in government loan programs to make funds available to students whose personal resources are not sufficient to pay for graduate studies. To qualify for a federal loan, students must meet the following general requirements:

1. Students must be enrolled at least half-time in a degree-seeking program.

2. Students must be U.S. citizens or eligible non-citizens (as defined by the federal government).

3. Students must certify that they do not owe a refund on any grant, are not in default on any student loan, have not filed for bankruptcy, are not in foreclosure, and have not borrowed in excess of the loan limits under the Title IV programs at any institution. 

4. Students must make satisfactory academic progress toward their degree.

Need-Based Financial Assistance

All degree-seeking students planning to be considered for need-based federal Stafford loans must complete the online Free Application for Federal Student Aid (FAFSA). FAFSA on the Web is found at <www.fafsa.ed.gov>. Students who demonstrate financial need may be eligible for an interest-free loan called the Subsidized Federal Stafford Loan. Subsidized Federal Stafford Loans are held in deferment until six months after termination of enrollment. At that time, repayment begins with a fixed interest rate of 6.8% for loans disbursed after July 1, 2010. Students who do not show demonstrated need may be eligible for an Unsubsidized Federal Stafford Loan. Students receiving an unsubsidized loan are responsible for interest-only payments while in school. Generally, a graduate student may be eligible to borrow up to $20,500 per academic year, and no more than $8,500 of that amount may be in Subsidized Federal Stafford Loans. For more information, contact the Office of Financial Aid or visit our website.

Student Employment
Erskine Theological Seminary offers student employment positions during the academic year to qualified applicants until all positions are filled. Any student enrolled for at least nine (9) hours in a given semester is eligible to apply. A student associate position may be awarded for the entire academic year or for a single semester. Students employed by the Seminary are paid for a specified number of hours of work per week and may also receive a tuition reduction according to seminary regulations. Retention of a student associate position is contingent upon the successful performance of assigned duties, satisfactory academic progress, and the needs of the Seminary. 

Institutional Scholarships
Scholarship awards are made possible through the generosity of loyal contributors to the Seminary. The scholarships are awarded to students who meet the following requirements:

1. You must be enrolled full-time in a degree-seeking program. This seems to conflict with the following, which I was told to add: Full-time enrollment is no longer a requirement to become eligible to receive “denominational” or “need-based” scholarships or grants.
2. You must show demonstrated need and the potential for church service.

3. You must maintain satisfactory academic progress, as defined by your degree requirements.

4. You must register for courses by the official registration deadline each semester or term.

5. You must have been a member of your local church (or under care of your Presbytery) for at least one year. You must complete the Institutional Scholarship Application and submit your “Letter of Good Standing” each year by April 15. Please indicate in this letter the date you became a member of the church or came under care of the Presbytery.

Associate Reformed Presbyterian students who are members in good standing under the care of a Presbytery or their local church session enrolled in a degree-seeking program are eligible for an 80% tuition scholarship.  Application forms are located online at www.erskine.edu/seminary.

Presbyterian Church of America students and students of any other NAPARC-affiliated denomination who are members in good standing under the care of a Presbytery or their local church session enrolled in a degree-seeking program are eligible for a 40% tuition scholarship. Application forms are located online at  www.erskine.edu/seminary.

Evangelical Presbyterian and Presbyterian Church (U.S.A.) students who are members in good standing under the care of a Presbytery or their local church session enrolled in a degree-seeking program are eligible for a 20% tuition scholarship. Evangelical Presbyterian students are also eligible to apply for the Evangelical Presbyterian Church Matching Grant Program. Erskine Theological Seminary will match the student’s church’s donation up to $1,250 per academic year. Application forms are located online at  www.erskine.edu/seminary.

The Calvin Thielman Seminary Scholarship is an annual merit-based scholarship awarded to a first-year or transfer Presbyterian Church (U.S.A.) student. Applicants must be enrolled full-time in the Master of Divinity program. Application forms are located online at  www.erskine.edu/seminary.

The Partners Scholarship Program 

This program is designed to provide students with a means of graduating with no seminary tuition debt. If you meet the eligibility requirements listed below, you receive a 100% tuition scholarship. The Partners Program is available for all degree seeking students. Partners Scholarships are also available for ARP, PCA, PC (U.S.A.), and RUF students who are receiving denominational scholarship aid. The requirements differ depending on the student’s category, so  please read carefully. 

Full-time Th.M. Degree Seeking Students:
1.  You must be a full-time student, taking at least 12 credit hours of coursework each academic year. (September through August; J term and summer terms included.)

2.  Numbers 2-4 on the Master’s Degree qualifications must be met.

3.  You recruit 5 sponsors who agree to pledge at least $40.00 per month for 12 months to the Partners Scholarship Fund. You must meet this requirement each year you participate in the program.
Part-time Th.M. Degree Seeking Students:
1. You must be a part-time student taking exactly 6 credit hours of coursework each academic year. An academic year runs from September through August. Course work taken during J term and summer terms is included.

2. You must recruit 3 sponsors to contribute to the Partners Scholarship program $40/month ($480/year). You must have 3 sponsors for each year you participate in the Partners program.

OR
1. You must be a part-time student taking exactly 9 credit hours of coursework each academic year. An academic year runs from September through August. Course work taken during J term and summer terms is included.

2.   You must recruit 4 sponsors to contribute to the Partners Scholarship program $40/month ($480/year). You must have 4 sponsors for each year you participate in the Partners program.
Financial Aid for International Students 
International Students are eligible for institutional scholarships. Students admitted to the Seminary on an F-1 Student Visa are not eligible for federal loans, and work opportunities are limited by the terms of their visa. An international student may be eligible to apply for student employment if he/she is qualified for the position and has a social security number.

International students are eligible to apply for a social security number with the Social Security Administration, provided the proper documentation is presented explaining why a number is needed and that all requirements have been met for the benefit or service. To apply for a social security number, the student must complete the application for a Social Security Card, present a valid passport and I-94, and present his/her I-20 issued by our school. International students approved for student employment must apply as “Legal Alien Allowed to Work” on the application and present a letter from our school certifying their eligibility to work. 

Military Tuition Assistance
Students serving on active duty orders in the military may be eligible for tuition assistance. To determine eligibility requirements, the student should contact his/her local Education Center. Tuition assistance forms must be submitted to the Financial Aid Office each semester prior to enrollment. Tuition bills are remitted for payment to the Education Center at the beginning of each semester and grades are submitted at the end of each semester. 

Veterans’ Benefits
Eligible veterans are encouraged to apply for Veteran’s Education Benefits. The student should contact his/her local VA representative for information and applications or visit the VA website at www.gibill.va.gov.

5. The Th.M. Curriculum


As indicated above, the Th.M. curriculum includes both non-credit and for-credit requirements. These are described in detail below:

5.1 Non-Credit Requirements:

5.1.1. Research Methodologies Course


This non-credit course provides advanced guidance on the tasks of choosing and narrowing a research topic, conducting theological research, using technology in research, analyzing one’s findings and articulating their significance, and organizing and writing academic-level theological papers or theses. As a result, the content and skills it teaches are fundamental to the task of scholarly research, and thus integral to the Th.M. program as a whole.


The course is held on two successive Thursdays (9 AM – 5 PM each day) in January of each year. Th.M. students are required to take this course in their first year of study. The course is open to other interested students as well. 


Th.M. tuition does not apply to this course, but a small fee is charged. 

5.1.2. Language Competencies


Advanced research in Biblical and theological fields almost always requires reading competence in several languages. As a result, two languages (in addition to English) are required for the Th.M degree. Depending on the student’s intended research/thesis topic, he/she ordinarily selects the two languages from Latin, Greek, Hebrew, French, or German. 


Students preparing for advanced teaching ministries in the church often choose the two Biblical languages, Greek and Hebrew. 

Ordinarily, students planning to go on to Ph.D. or Th.D. study should select one ancient language (Hebrew for Old Testament, Greek for New Testament and systematic theology, and Greek or Latin for historical theology) and one modern research language (usually German for Biblical studies or systematic theology, French for historical theology). 

Other languages may be substituted if the student can demonstrate the relevance of those languages for the intended thesis. 

The word “competence” means the ability to use a given language in research. This does not necessarily mean that the student can sight-read or translate the language easily. In the case of an ancient language, it means the ability to work with the language to gain interpretive insights, even if one also makes use of existing translations and various electronic or print-based tools to do this. In the case of a modern language, “competence” usually means the ability to read books or articles written in that language, gaining a general idea of the sense. Most scholarly literature written in French and German does not get translated into English, so the ability to read this material with reasonable speed and accuracy is an important part of scholarly competence. 

Students may demonstrate language competence either formally or informally. Formal demonstration involves producing transcripts indicating that the student has successfully completed at least three semesters of study in the given language at university level or higher. If such study has not been very recent or if the student’s grades have been marginal, the Th.M. director may ask the student to demonstrate proficiency informally as well. 


Informal demonstration of competence involves meeting with a faculty member who is skilled in the given language and arranging a way of assessing the student’s ability in that language. Usually the faculty member will choose an appropriate document written in the language, ask the student to read it, and then discuss the document, so that the professor can determine whether the student can use the language adequately. Once the professor is satisfied, he/she will inform the Th.M. director that the student has met this requirement.


If a student wishes to take Erskine Seminary language classes (that is, first-, second-, or third-semester Hebrew and Greek) to satisfy a language competence requirement, he/she must take these courses for zero hours credit but for a letter grade. Th.M. tuition charges will apply. Since three semesters of study define competence, a fourth-semester Hebrew or Greek class MAY count as a Th.M. for-credit elective.
5.1.3. Comprehensive Examination


The student will pass a comprehensive examination in his/her area of study. This examination will be integrative, and passing it successfully will demonstrate the student’s mastery of both methods and content related to his/her field of study.

The student will normally take the comprehensive examination after finishing the coursework but before doing the bulk of his/her thesis research. Thus, the exam will be the capstone event for non-thesis students, and for thesis students it will serve as the transition to thesis research. The procedure for the exam is as follows:
· The student will work with his/her advisor to propose three areas to prepare for the exam. For systematic and historical theology students, these areas will normally be a person, a doctrine, and a period. For Old and New Testament students, these areas will normally be a book of the Bible, a Biblical-exegetical issue, and a Biblical-theological issue.
· The other members of the relevant department will agree to the proposal worked up by the student and his/her advisor. 

· The student will prepare for an exam in these areas.

· The exam will normally be oral, but at the discretion of the relevant department it may be partly or completely written.

· The exam (or the oral portion of it, if part is written and part is oral) will be conducted before the relevant department. 

5.1.4. Defense of the Th.M. Thesis


The student will present and defend his/her thesis before the faculty of the appropriate department toward the end of the semester in which he/she expects to graduate. Students taking the non-thesis option are exempt from this requirement.
5.2 For-Credit Requirements:

As stated above, the Th.M. involves 24 semester hours of for-credit requirements. These are as follows:
· Three required Area Seminars in either Biblical Studies or Theological Studies (three semester hours each for a total of nine hours)

· One “required elective” course in the student’s major area of study 
(three semester hours)
· Two “free elective” courses (three semester hours each for a total of six hours)
· A thesis of 25,000-35,000 words (six semester hours) or two additional electives.
Please note that the above requirements give students the option of taking six for-credit courses and writing a thesis, or taking eight for-credit courses without a thesis. Further details of the differences between the “thesis option” and the “non-thesis option” are detailed in the paragraphs below.
5.2.1. Required Area Seminars


The three required Area Seminars are the heart of the Th.M. coursework. In these seminars, students build upon the academic foundations they have acquired in their master’s-level theological study, and they are exposed in much more detail to the methods, literature, and language of academic discourse in Biblical and theological fields. In these seminars, students carry out advanced research and present the results of their research in both written and oral form in an academic setting. Successful completion of the research projects in the Area Seminars demonstrates the student’s ability to understand theological method, familiarity with important literature in the field, ability to develop Biblical/theological constructs, and adeptness at expressing these constructs in scholarly language. 

Old Testament majors must take the following courses as their required Area Seminars:

· OT 801: Seminar in Old Testament 

· BI 805: Seminar in Biblical Interpretation

· BI 807: Seminar in Biblical Theology


New Testament majors must take the following courses as their required Area Seminars:

· NT 803: Seminar in New Testament 

· BI 805: Seminar in Biblical Interpretation

· BI 807: Seminar in Biblical Theology

Systematic Theology majors must take the following courses as their required Area Seminars:

· ST 806: Seminar in Systematic Theology 

· ST 808: Seminar in Theological Hermeneutics

· Either HT 804: Seminar in the Reformation, or HT 805: Seminar in American Christianity

Historical Theology majors must take the following courses as their required Area Seminars:

· HT 804: Seminar in the Reformation
· HT 805: Seminar in American Christianity
· Either ST 806: Seminar in Systematic Theology, or ST 808: Seminar in Theological Hermeneutics


Course descriptions for these seminars are included in the Th.M. Courses section of this manual.


Normally, the Bible Department and the Theology Department will each offer one Area Seminar per semester. The rotation of four Area Seminars will thus be completed over the course of four semesters. Students should see the “Schedule for Th.M.-Related Courses,” available on the web page or on the bulletin board in Bowie Hall, for further scheduling information.
5.2.2. Required and Free Electives

The student may use the free electives either to increase the breadth of his/her education, or to go into greater depth in the area of his/her major.


The student will select his/her required elective and the two free electives (for a total of nine semester hours) in consultation with the Th.M. director. The required elective must be closely related to the student’s area of research, and the student is encouraged to choose one of the other Area Seminars as that required elective. (Systematic Theology students are strongly encouraged to take BI 807: Seminar in Biblical Theology, as that required elective.)


The student may choose the required and free electives from among the following: 
· Other Area Seminars
· Certain upper-level M.Div. courses with additional Th.M. requirements
· Certain D.Min. courses, if appropriate (especially courses offered by Erskine’s Institute for Reformed Worship)
· Directed Study Courses
· Independent Study Courses
· Transfer Credit 


Please note that students may not do more than half of their coursework by directed or independent study. Thus, thesis students may take all three of their electives by directed/independent study, but non-thesis students may take only four of their five electives in these ways. 


Students may transfer no more than two courses from other approved Th.M.-level programs, and neither of these may count as one of the required Area Seminars.
5.2.3. Thesis


Students who are considering academic study at Ph.D. level should write a Th.M. thesis. Other students may take two additional courses instead of writing a thesis. 

When a student has chosen a topic and is ready to begin working on his/her thesis, he/she must demonstrate candidacy for that research. To demonstrate candidacy, the student presents to the Th.M. director a 3-5 page statement of the thesis topic and the expected (or possible) findings, along with a preliminary bibliography. If this presentation of the topic is sufficient, the Th.M. director gives written approval for the student to begin the thesis and formally assigns the student to a faculty advisor for the thesis research. (In actuality, the student may have been working informally with that advisor prior to this point as he/she was choosing the topic.) The student may not register for TH 808 until he/she has received written approval from the Th.M. director through this candidacy process.


The research for the thesis is to include substantial work in both primary and secondary sources, and is to involve the use of the student’s two research languages as well as English. 


The thesis is to be between 25,000 and 35,000 words (about 65 – 90 pages of double-spaced, Times New Roman type), written in acceptable academic style following the guidelines laid out later in this manual. 


Students should register for the thesis in two parts, TH 808 and TH 809 (three hours each). Ordinarily, students register for these in the two semesters prior to their anticipated graduation. However, students are urged to begin work on their thesis as early in the program as possible. In particular, the summer between the first and second years may well be a time of very fruitful thesis research. (If the student intends to use the summer for significant research, he/she should be in close contact with his/her advisor before the summer begins, to arrange a means of communication over the summer when the advisor may be less readily available than during the academic year proper.)

Each student must submit final copies of the thesis according to the specifications listed in the next sub-section. The final copies of the thesis must be submitted by April 20 of a given year in order to qualify for graduation in May of that year, when Erskine Seminary's annual commencement ceremony is held. In addition to the May conferral, the Th.M. degree can also be conferred in September or January. For a September conferral, all degree requirements and the finished copies of the thesis must be submitted by August 15. For January, the deadline is December 15. The defense of the dissertation will be held before the appropriate department after the finalized copies have been received.

The thesis will be graded and will count as two courses (six hours). The defense will be pass-fail. 

5.2.4. Guidelines for Submission of Final Copies of Thesis
1. The student must submit a minimum of 2 printed copies. One of these (the advisor’s copy) will be archived, and the other will enter the library’s circulating collection. If the student desires to have a copy or copies returned to him/her, he/she may submit as many as he/she wishes. This is probably the cheapest copy that the student will ever be able to produce. If he/she anticipates needing additional copies of the thesis, this is the best time to have them produced. There is a modest fee per copy, and the student must pay for the binding of all copies (both those that Erskine will keep and any that he/she will have returned).  The check for the binding is to be submitted when the copies are delivered, and it is to be made out to Erskine Theological Seminary. (See Schedule of Fees in the Catalog.)
2. Each printed copy of the thesis must be accompanied by (a) spine copy and (b) front cover copy. These should be produced as per instructions at the end of this Th.M. Manual. These pages should be bundled together and placed on top of the thesis copies.

3. All final printed copies must be printed on white bond paper that meets the following standards:

    20 lb. or 24 lb. weight

    Acid free

    25% or more cotton content

    8.5” x 11” size

    86 or higher brightness
4. One of the introductory pages of the thesis is the Circulation Agreement. The student should copy this from the form at the end of this Th.M. Manual and sign it in each copy of the submitted thesis.  

5. The student must also submit a single PDF file that reproduces the content of the printed thesis exactly. (If the student is able to produce the thesis in a single word processing file so that the pagination of the different sections is correct, then he/she may simply convert the word processing file to a PDF file. If he/she is not able to do this, he/she may pay a professional agency to produce a single PDF file from multiple word processing files or from the printed pages.) This PDF file will be used to register the thesis with TREN. 

6. The student must also submit the TREN agreement.  This is for (a) making the thesis available electronically, and (b) copyrighting.  The Th.M. Director has hard copies and PDF copies of this form, or you may find them on the web under the link for this Th.M. manual. This form should be filled out by the student and accompanied by two checks made out to TREN (one for making the thesis available electronically, and the other for copyrighting).  The completed TREN form and the two checks must be included with the finished copies of the thesis. (See Schedule of Fees in the Catalog.)
7. The finished copies of the thesis should be submitted to the Th.M. director or to Robin Broom, who will place them in the faculty work room.  Robin will also receive the checks made out to the Seminary for binding the theses.

8. The best way to package the copies of the thesis is to put each copy in a file folder and place them in a box.  The file folders can be old ones.  The use of file folders makes it easier to remove each copy and sign it.

9. When the bound copies of the thesis return, students will be notified regarding picking them up or having them mailed.

5.3 Residency and Graduation Requirements

All course work for academic credit must be completed in residence, either on the Due West campus or, in the case of transfer credit, at another accredited institution. 
Th.M. work is spread out over at least two years of study and must be completed within four years from the student’s first semester in the program. Full-time study is defined as six hours of for-credit work (plus non-credit work such as language competencies) in each of the traditional semesters.

In order to graduate, the student must complete the 24 semester hours of for-credit requirements with at least a “B”average (3.0 GPA). 


Students should note that they must apply for graduation. Students planning to graduate in January must apply by September 1 of the previous year. Students planning to graduate in May or September must apply by November 1 of the previous year.

5.4 Special Administrative Provisions

If a Th.M. student has not yet begun his/her thesis and is not taking a for-credit course in a given semester (fall or spring), he/she must register for TH 081: Continuation of the Th.M. Program for that semester. The student receives no credit for this, and there is no fee associated with it. (Students do not have to register in the January or summer terms.)


Students who are doing a thesis should normally register for TH 808 one semester and TH 809 the next, after completing most or all other requirements. (It is permissible to register for both of these courses the same semester if the student anticipates finishing the thesis in that semester but has not yet registered for TH 808.) If the student does not complete the thesis within two semesters, he/she must register for TH 086: Continuation of the Th.M. Thesis in the following semester(s). The student receives no credit for this, and there is no fee associated with it. (Students do not have to register in the January or summer terms.) Please note that a student has not completed his/her thesis until he/she has defended it and turned in the final, corrected copies.


A student may request a temporary withdrawal from the Th.M. program for one or two semesters by writing to the Post-Graduate Committee. During a period of temporary withdrawal, the student does not have to register for Continuation of the Th.M. Program or pay the accompanying fee. A student who desires to return from temporary withdrawal may do so by writing a letter to the Post-Graduate Committee requesting reinstatement and then registering for coursework. Because you have four years to complete the degree, and because there is no fee associated with “Continuation,” you do not ordinarily need to request temporary withdrawal unless you will miss more than one semester.

If a student is inactive in the program for more than two semesters (that is, if he/she neither does for-credit coursework nor registers for Continuation of the Th.M. Program or Continuation of the Th.M. Thesis, he/she will be automatically suspended from the program. A suspended student who later wishes to be readmitted must send a written request to the Post-Graduate Committee and pay the “application for readmission” fee. (See Schedule of Fees in the Catalog.) If he/she is readmitted, he/she must then pay the readmission fee. (See Schedule of Fees in the Catalog.)

5.5 A Suggested Schedule for the Master of Theology Degree Program

Students should choose their research languages as early as possible and work on those languages throughout the program.

First Year
Fall Semester:

Area Seminar (3 hours)

Elective (3 hours)

Credits earned: 6

January Term:
Research Methodologies Course (no credit)
Spring Term:
Area Seminar (3 hours)


Elective (3 hours)


Credits earned: 6/12

Second Year
Fall Semester:

Area Seminar (3 hours)





Elective (3 hours)

Credits earned: 6/18

Spring Semester:
Thesis Research (6 hours)


Thesis Defense and Comprehensive Examination (no credit)

Demonstration of Competence in Research Languages (no credit)


Credits earned: 6/24

TOTAL: 24 semester hours

6. Th.M. Courses

Codes Used for Th.M. Courses:


TH
Th.M. Required Courses


BI
General Bible Courses


OT
Old Testament Courses


NT
New Testament Courses


ST
Systematic Theology Courses


HT
Historical Theology Courses


CH 
Church History Courses

6.1 Requirements:

th 090 rESEARCH mETHODOLOGIES
This non-credit course provides advanced guidance on the tasks of choosing and narrowing a research topic, conducting theological research, using technology in research, analyzing one’s findings and articulating their significance, and organizing and writing academic-level theological papers or theses. 

Required for first-year Th.M. students. Open to others. Offered in January. Zero hours.
TH 093/095 LANGUAGE COMPETENCE in _______________ (name of language)
Prior to graduation, each Th.M. student must demonstrate reading competence in two languages demonstrably related to his/her research field. The languages are to be chosen in consultation with the Th.M. director early in one’s course of study, and the Th.M. director stipulates how the student is to demonstrate his/her competence.

Required. Zero hours.
TH 097 TH.M. COMPREHENSIVE EXAMINATION
Prior to graduation, each Th.M. student must normally pass an oral examination before the members of the department in which he/she is concentrating. In some cases, the Th.M. director may allow a written examination in lieu of an oral one.

Required. Zero hours.
TH 808/809 TH.M. THESIS

Working with a faculty advisor, each student completes a major research project utilizing the skills, knowledge, and languages he/she has gained in the course of the program. This project culminates in a thesis of 25,000-35,000 words. The student normally defends the thesis orally before the department in which he/she concentrates.

Required. Six hours.

TH 081 CONTINUATION OF THE Th.M. PROGRAM 

This course indicates a continuing relationship to the Th.M. program when a student is not otherwise taking a course. Students need to register for this only in the fall or spring semester, not in January or the summer. No credit. 

TH 086 CONTINUATION OF THE Th.M. THESIS

This course indicates that a student is continuing work on the thesis beyond two semesters. Students need to register for this only in the fall or spring semester, not in January or the summer. No credit.

6.2 Area Seminars in Bible:

OT 801 SEMINAR IN OLD TESTAMENT

In a seminar format, students investigate and critically analyze leading methodological approaches to Old Testament studies. The presuppositions, history, and constructive use of each methodology are examined, and each time the seminar is offered, it focuses on a particular topic in Old Testament studies. The course involves substantial reading, research, and analysis of primary and secondary sources, as well as both oral presentations and written essays.
Required for Th.M. students majoring in Old Testament. Elective for other Th.M. students. D.Min. students may take this course as a norms elective. Offered alternate years. Three hours.
NT 803 SEMINAR IN NEW TESTAMENT

In a seminar format, students examine selected topics in New Testament studies. Each time the seminar is offered, it focuses on one of the following areas: methodologies of New Testament research, New Testament backgrounds, New Testament literature, New Testament theology, New Testament Greek. The course involves substantial reading, research, and analysis of primary and secondary sources, as well as both oral presentations and written essays.
Required for Th. M. students majoring in New Testament. Elective for other Th. M. students. D.Min. students may take this course as a norms elective. Offered alternate years. Three hours.

BI 805 SEMINAR IN BIBLICAL INTERPRETATION

In a seminar format, students analyze various important approaches to and methods of interpretation developed by both the Church and the academy. Each time the seminar is offered, it focuses on a specific topic related to Biblical interpretation. The course involves substantial reading, research, and analysis of primary and secondary sources (using the Biblical languages as appropriate), as well as both oral presentations and written essays.
Required for Th.M. students majoring in Old or New Testament. Elective for other Th.M. students. D.Min. students may take this course as a norms elective. Offered alternate years. Three hours.
BI 807 SEMINAR IN BIBLICAL THEOLOGY

In a seminar format, students study the holistic, interdisciplinary nature of Biblical theology. The course examines the history of this discipline, major interpretive figures, and major theological themes within the Creation-Fall-Redemption-Consummation structure of the Bible, paying special attention to both the unity and diversity of the Bible within its coherent canonical and covenantal structure. Each time the seminar is offered, it focuses on a specific topic within the field, and it involves substantial reading, research, and analysis of primary and secondary sources, as well as both oral presentations and written essays.
Required for Th.M. students majoring in Old or New Testament. Elective for other Th.M. students. D.Min. students may take this course as a norms elective. Offered alternate years. Three hours.

6.3 Area Seminars in Historical and Theological Studies:

HT 804 SEMINAR IN THE REFORMATION

In a seminar format, students investigate one or more theological and/or historical issues from the Reformation era (AD 1517-1648). Each time the seminar is offered, it is structured around a given branch of the Reformation or movement within the Reformation (e.g., the German Reformation or English Reformation). The course involves substantial reading, research, and analysis of primary and secondary sources, as well as both oral presentations and written essays.
Required for Th.M. students majoring in Historical Theology. Elective for other Th.M. students. D.Min. students may take this course as a norms or contexts elective. Offered alternate years. Three hours.

HT 805 SEMINAR IN AMERICAN CHRISTIANITY
Course description is forthcoming.
Required for Th.M. students majoring in Historical Theology. Elective for other Th.M. students. D.Min. students may take this course as a norms or contexts elective. Offered alternate years. Three hours.
 ST 806 SEMINAR IN SYSTEMATIC THEOLOGY

In a seminar format, students survey both the methodology and content of systematic theology. Each time the seminar is offered, it focuses on a particular topic within the realm of systematic theology. The course involves substantial reading, research, and analysis of primary and secondary sources, as well as both oral presentations and written essays.
Required for Th.M. students majoring in Systematic Theology. Elective for other Th.M. students. D.Min. students may take this course as a norms elective. Offered alternate years. Three hours.
ST 808 SEMINAR IN THEOLOGICAL HERMENEUTICS

In a seminar format, students survey major theological and philosophical theories of interpretation from the Reformation to the present. Each time the seminar is offered, the course focuses on a particular figure or topic within this range. The course involves substantial reading, research, and analysis of primary and secondary sources, as well as both oral presentations and written essays.
Required for Th.M. students majoring in Systematic Theology. Elective for other Th.M. students. D.Min. students may take this course as a norms elective. Offered alternate years. Three hours.
6.4 Th.M. Electives:

Area seminars that are not required for a student's concentration may be taken as Th.M. electives. In addition, the student and his/her advisor may choose other appropriate electives from among 700-level Bible and theology courses, D.Min. norms courses, and D.Min. courses offered by the Institute for Reformed Worship. (Academic requirements will be modified by the professors as needed.)
7. Writing Theological Papers

This document is designed to help students prepare and write the various types of papers they will be called upon to submit while at Erskine. Some of this material is on a more elementary level than is appropriate for Th.M. students, but it is presupposed that all Th.M. students will be familiar with this material prior to their taking the required Research Methodologies course. For a much fuller discussion of the task of research and writing academic papers, see Kate L. Turabian, A Manual for Writers of Research Papers, Theses, and Dissertations, 7th Edition (Chicago: University Press, 2007), part 1, chapters 1-14.
I. Introduction: The Nature of a Theological Paper


A. General Description of a Theological Paper
A Christian theological paper is a piece of written work dealing with a question or issue that is related to Christian faith, doctrine, history, ministry, or missions. For examples of the wide variety of subject areas and questions a theological paper might consider, see Illustration 1 in the Appendix of this document.


B. Elements of a Theological Paper

Regardless of the topic a theological paper deals with, writing the paper involves at least two of the following four elements:

1. Research: This is the gathering of information related to the topic from a variety of primary and secondary sources. (The difference between these two kinds of sources will be discussed below.) 

2. Reporting: This is the presentation of information in a way that is clear, well-organized, and helpful. 

3. Analysis: This is the attempt to grasp and articulate the significance of what one has discovered in completing the assignment. What conclusions may one legitimately reach about the question of the paper? What conclusions are ruled out? In some cases, the analysis section may include the student’s reaction to and/or critique of the material he/she has gathered and reported.

4. Reflection: This is the attempt to articulate what difference the paper’s analysis makes for the student’s own spiritual life, for the Church, and for the world. What is the significance of these conclusions for the faith, life, and practice of believers today?

It is crucial for the student to learn these four elements in order and to recognize that if a paper involves one of these elements, it also involves the element(s) that follow. A paper that involves research necessarily also involves reporting, analysis, and reflection. A paper that involves reporting necessarily also involves analysis and reflection. In other words, it is never sufficient simply to gather information, or even to report that information clearly. An adequate theological paper always involves analysis and reflection, even if it does not always involve research or even reporting. 


From these four elements come three distinct kinds of theological papers: reflection papers (which actually include analysis and reflection), reports (which include reporting, analysis and reflection), and research papers (which include all four elements). See Illustration 2 in the Appendix for a further explanation of the differences between these three kinds of papers.


With this preliminary discussion of theological papers in mind, the student is ready for the process of carrying out an assignment and producing the paper that emerges from it. The basic steps in this process are understanding the assignment, choosing the topic, gathering information, and organizing and writing the paper.

II. Understanding the Assignment


A. The Type of Paper Expected

The first step in preparing a good paper is understanding what type of paper the professor is asking the student to write. Is the professor calling for a research paper, a report, or a reflective paper? Determining this enables the student to know which of the elements described above need to be included in the paper. (Again, remember that all papers involve analysis and reflection, that reports also involve reporting of information, and that research papers involve all four elements.) Normally the assignment will make this clear. Even if the professor does not use the words “research paper,” “report,” or “reflective paper,” it will be readily apparent what type of paper he/she expects if the student pays attention to the way the assignment is written. 


B. The Scope of the Paper

Understanding the assignment also requires that the student grasp the intended scope of the paper, as indicated by the page range the professor stipulates. If the assignment calls for a short paper (say, 3-6 pages) and calls for research, then the student knows that the expected research is to be very general and need involve only a handful of sources. If a research paper is to be 10-15 pages, then considerably more detailed research is required, involving a number of different sources. A report or a reflective paper is generally shorter than a research paper of comparable depth. Five pages would be a fairly long reflective paper, a moderate-length report, but a short research paper. By paying attention both to the length stipulated and the type of paper called for, the student is able to get a feel for how much depth he/she is expected to muster in the paper. (Please note that when the professor stipulates a set page number, this does NOT include the title page or the bibliography. The number of pages stipulated refers to the number of pages in the paper itself.)

C. The Relation between Topic and Sub-Questions

A third factor in understanding the assignment is interpreting the way the professor delineates the topic and the sub-questions related to that topic. (Obviously, this step does not apply if the professor gives the student the freedom to choose his/her own topic.) Often the professor will give a general topic and then pose several specific sub-questions about that topic. The student should then pay careful attention to the relation between the topic and the sub-questions by asking:

1. Are the sub-questions prescriptive in nature and separate from each other? In this case, the student needs to answer them all directly (and probably in sequence) in order to cover the topic adequately. The work can then be organized around the questions, and the questions can serve as the basis for the sections of the paper.

2. Are the sub-questions illustrative, different aspects of the same question? In this case, the student needs to discern the central question that is being asked in various ways, and the paper should not be organized around the sub-questions.

See Illustration 3 in the Appendix for a further explanation of the relation between the topic and sub-questions in an assignment.

III. Choosing, Narrowing, and Focusing the Topic


A. Choosing the Topic

Generally speaking, when a student is assigned to write a reflective paper or a report, the topic will be given to him/her in a specific way. (For example, the assignment may be to read Gustaf Aulen’s Christus Victor and to summarize Aulen’s major thesis about the way the Church has viewed the atonement for most of its history.) In the case of such papers, the student’s task is very clear, and this step in the process of writing the paper can be skipped. 

In the case of a research paper, the situation will almost always be less clear-cut. Sometimes the professor will give the student a topic (or a choice of several topics) on which to write. At other times, the professor will leave the choice of topic entirely up to the student. Even when the professor gives the student a topic, the topic will probably be too general to be covered thoroughly in the number of pages the assignment calls for, so the student will need to narrow that topic appropriately. It is always better to cover a fairly narrow topic well in a paper than to treat a broad topic superficially.

When choosing a topic, the student needs to recognize that he/she will not be able to narrow the topic appropriately until he/she knows a fair bit about it. So all research starts with a general topic and becomes more specific as it goes along. The student should begin with either the topic given to him/her by the professor or (in the case where he/she is called on to choose the topic) a topic that is of particular interest to him/her. Hopefully some of the material in the course will spark the student’s interest and give him/her a desire to study a particular topic further. That general topic can then become the starting point for research. 

B. Narrowing the Topic

As the student begins to do research, he/she will quickly learn enough about the topic to begin narrowing it, and the bulk of the research will focus on this more specific topic. For example, perhaps a New Testament class gives a student the desire to study the idea of grace more fully and to write a paper on this topic. Simply spending five minutes with a Bible concordance will show the student that two-thirds of the New Testament passages in which the word “grace” occurs are in the letters of Paul. On the basis of this, the student may decide that a good topic for the paper would be “grace in Paul,” and he/she can begin studying Paul’s letters and reading articles about Paul’s understanding of grace. Almost immediately the topic has been narrowed from something too general for a research paper to something more appropriate. 

In many cases, narrowing the topic is not as simple as it would be in the example just given. The student needs to think carefully about how the topic can be appropriately narrowed. If the research deals with history, the topic can be narrowed geographically or chronologically. For example, instead of writing on pietism in general, the student can write on English pietism (geographical narrowing) or on the first generation of pietism from 1675-1700 (chronological narrowing). If the topic deals with a ministry issue, the student can write on one application of a ministry principle, rather than on the principle in general. Careful narrowing of the topic early in the research will yield a much stronger paper in the end. 

C. Focusing the Topic

As the research continues, the student needs not only to narrow the topic, but also to focus it. He/she should identify a particular problem or a specific question related to the topic, on which the research and the paper will focus. For example, if the general topic is preaching to contemporary audiences and the narrowed topic is preaching to a university-educated, suburban audience in South Carolina, then a potential focus of the research might be the question, Is chapter-by-chapter exposition of Scripture an appropriate way to preach to people who are well-educated but biblically illiterate?

IV. Gathering Information


This step is very simple in the case of a reflective paper or a report, and more complicated in the case of a research paper. In the case of a reflective paper, the information will have already been presented to the student (usually in class), and the student will simply need to recall it in order to analyze and reflect on it. In the case of a report, the assignment will direct the student to the specific source of information.


In the case of a research paper, the student needs to utilize various resources to help him/her find relevant sources of information. Finding the best sources of information is an important skill that the student needs to develop quickly in seminary, if he/she has not already honed this skill in college or elsewhere. We strongly urge students to attend library orientation sessions early in their seminary careers and to work with Erskine’s library personnel to find sources for their research projects. The following discussion in this document is not designed to be a replacement for seeking help from the library staff. Rather, we simply offer some comments about sources for research.

A. Primary vs. Secondary Sources

It is very important for students conducting research to recognize the difference between primary and secondary sources. A primary source is a source produced by someone directly involved with the topic one is researching. A secondary source is produced by someone who studied that topic but was not directly involved with it. (One can also speak of a background source – a source written prior to the time of the primary sources for the topic.) The difference between these will become clear through several examples:

If a student is researching the Biblical doctrine of justification by faith, then Paul’s letters to the Romans and the Galatians would be primary sources. Commentaries on those letters, sermons that mention justification by faith, systematic theology textbooks that deal with the doctrine, hymns that celebrate the significance of the doctrine, etc., could all be acceptable secondary sources for the research. 

If a student is researching Luther’s understanding of justification by faith, then Luther’s writings (especially his commentaries on Romans and Galatians) would be primary sources, and books and articles about Luther’s views would be secondary sources. (In this case, the Bible would be a background source, not a primary source!) Notice carefully that if one is studying the Biblical doctrine of justification by faith, then Luther’s commentary on Galatians would be a secondary source. But if one is studying Luther’s doctrine of justification by faith, then his commentary would be a primary source. 

If a student is researching the life of Billy Graham, then his letters, tapes and transcripts of his sermons, statistics from his crusades, documents describing the structure of the Billy Graham Evangelistic Association, and his own books (especially his autobiography) would be primary sources. Books and articles written about him by others would be secondary sources.


If a student is researching contemporary worship styles, then hymnbooks, liturgical books, musical scores, and audio and video tapes of worship services would be primary sources. Books and articles about contemporary worship would be secondary sources. 


In most cases, research assignments (as opposed to reports and reflective papers) at the master’s level require students to consult at least some primary sources, as well as some secondary sources. This does not mean that a student must read large amounts of primary source material when writing a relatively short paper. For example, if a student is writing a 7-page paper on Wesley’s understanding of total sanctification, he/she is not expected to wade through all of Wesley’s sermons looking for passages that discuss this idea. Rather, he/she may use secondary sources (such as an article on Wesley’s idea of total sanctification) to identify which sermons discuss this concept most fully. The student is then expected to read those sermons himself/herself and to interact directly with Wesley, rather than relying only on the secondary source.


Therefore, the initial phases of research are probably best done using secondary sources. These books and articles will help the student to narrow and focus his/her topic and to identify which primary sources will be most useful. (The professor may also be a helpful resource in identifying useful primary sources.) But the main phase of the research focuses on study of primary sources. The student seeks to understand these sources himself/herself, and secondary sources are an aid toward that understanding. The student is not to rely exclusively on these secondary sources or to trust them implicitly.


B. Printed vs. Electronic Sources
The vast increase in availability of information in the late 20th century has made it much easier to access primary and secondary sources for research. Web-based library catalogs enable students to search for books in many libraries, and Inter-library Loan makes these books available to the student. No longer is one limited to the books in one’s own seminary library. Similarly, electronic databases such as the ATLA Bibliography enable students to identify articles about specific topics very easily, and the new ATLAS project enables students to read many of these articles electronically. (See the library staff for training in how to use these tools.) Web pages on any subject known to humanity can be easily located from virtually any computer terminal.


However, with this ease of access to information comes the responsibility to use one’s sources wisely. The student must remember that not everything that appears on a computer screen is true or reliable. In fact, people may write absolutely anything they want on their web pages; there is no one to check the accuracy of their claims. Many web pages contain material that is inaccurate, distorted, or otherwise untrustworthy. For example, a teaching assistant in the field of European history recently found that a number of undergraduates were citing a particular web page as a source of information about WW II. Upon checking, the teaching assistant found that it was a seventh-grader’s personal web page—hardly the most reliable source of facts about the war! 


In contrast to a web page, a theological book published by a reputable publishing company must have met significant criteria for accuracy and trustworthiness, or it would not have been published. That does not mean that it is infallible, but it can at least be taken seriously. Accordingly, students are wise to lean toward printed sources of information (books and articles in reputable journals), rather than web sites. This does not mean that students should not use electronic versions of sources. In many cases, printed sources (especially older primary sources) that are hard to locate in book form have also been reproduced electronically, and are easily accessible. To read Tertullian’s Apology on a web page rather than in book form is perfectly acceptable. To read a web page giving the opinions of someone who may or may not be knowledgeable about Tertullian is much more suspect.


Conducting theological research involves discerning which sources are more reliable and which are less trustworthy. The library staff will be more than willing to help steer students toward good sources. But above all, one should remember that no source except the Bible is entirely trustworthy. All other sources must be evaluated somewhat critically.


C. Reading the Sources
Just as it is important to learn the skill of finding the best sources of information, it is also important to learn the skill of reading sources well. In particular, given the limited time that any student will have to do research and write a particular paper, it is important to discern how much time it is worth spending on a particular source. Knowing when to read quickly and when to slow down to study very carefully is a crucial skill to develop. As a general principle, the student should not normally begin reading a particular source with the assumption that he/she will read it completely. Instead, the student should approach each source with several tasks in mind.

The first task is to determine whether the source will be useful enough to spend more than a few minutes reading. For a source to be useful, it needs to cover a subject substantially related to the question of the student’s research. In the case of a book, the student can read the dust jacket (or back cover), preface, foreword, and/or introduction of a book to determine quickly whether the book is relevant to his/her topic. If the book seems to be relevant, then studying the table of contents will enable one to make a final decision about whether it is a worthwhile source. If the source is an article, it may have a short abstract giving a summary of the argument, and reading that (and/or scanning the article looking at the headers and sub-headers) will enable the student to decide whether it is worth spending time on that article.

Once the student decides that a given source is relevant to his/her topic, the second task is to ascertain whether the source provides anything new, anything the student does not already know. Reading the concluding chapter of a book or the last couple of paragraphs of an article will alert the student to whether the book simply re-hashes something he/she already knows, or whether it provides a new perspective that needs to be taken seriously.

After completing these two tasks, the student may decide not to read that source. If so, then before returning it to its place the student should look through the bibliography (or in the case of an article, the footnotes or endnotes) to see whether this source lists other sources that look especially promising. If the source is a book, looking at the books on the same library shelf around that book may also turn up some valuable sources. 

If the student decides that the source is worthy of attention, and if the source is an article, at this point it is probably time to read it thoroughly. But if the source is a book (or even a long article), it would be worthwhile to skim read to get a clear picture of the contents, and then decide which chapters or sections one should read slowly and carefully. Reading the first couple of paragraphs of each chapter, as well as the headers and sub-headers, might help the student decide that only certain portions need to be read carefully. 

In order to see the value of this process, imagine that a student finds 5 books and 10 articles that seem to relate to his/her topic, and that those sources total 1200 pages. For most people it would take 60 hours to read all of those sources completely, and then one might still not have all that he/she needs for the paper. But by spending one hour looking over all 15 of those sources, the student might realize that only 2 books and 5 articles need to be read. Then spending another hour or so with those 7 sources might enable him/her to recognize that a total of 100 pages should be read very carefully. The skill of determining what needs to be read carefully and what does not will pay huge time dividends, both during one’s student days and throughout one’s life. 

V. Organizing the Paper

During the course of his/her preparation, the student has identified an appropriately narrow topic and has focused it by posing a question, and now he/she is in a position to craft the paper itself. As the student does this, he/she should pay attention to two major factors.

A. What elements are necessary in order to answer the question?

The student should first consider what is necessary in order to answer the paper’s question convincingly. What information will need to be presented? Will answering the question depend primarily on presenting evidence/information, or will it depend primarily on analyzing evidence and deciding between competing views on the issue? As the student thinks about the necessary elements for the paper, he/she will be able to devise an outline of the steps in the argument. 


B. How important are various pieces of evidence?

Once the student comes up with an outline of the steps in the argument he/she will use, he/she then needs to think quite ruthlessly about how important and how complicated each step in the argument is. The paper should use most of its space on the steps in the argument that are most important, most crucial in answering the question the paper will pose. Material should not be included simply because the student has discovered it, or even because it is interesting. It should be included only if it is important to the argument. Furthermore, the student should not use most of his/her space on the early phases of the argument and then, realizing that he/she has almost reached the page limit, rush through the latter phases of the argument. Rather, he/she should plan ahead of time approximately what percentage of his/her space to allot to each section of the argument.


By this point, the student should have a clear picture of how he/she will proceed to answer the question of the paper and what evidence/information he/she will need to include. The student is now ready to begin writing.

VI. Writing the Paper

A theological paper should NOT be written as if the professor (who presumably knows as much about the topic as the student) were the intended audience. It should be written so as to be understandable to a well-educated Christian layperson. Writing for such an intended audience forces the student to be clear and well-organized in order to communicate effectively. 

A theological paper should have three major sections: the introduction, the body, and the conclusion. (The body will likely have sub-sections as well.)


A. The Introduction

The introduction to a paper should usually take up no more than 10% of the paper’s total length. It should explain the topic, and it may also explain in a preliminary way why this topic is important and worth studying. Most important, the introduction should state the particular question that will be the focus of the paper and should give the answer that the student will elaborate in the paper. Generally speaking, stating and answering the question should be done in a single sentence: the thesis statement. The introduction should also lay out clearly the structure of the paper, the steps of the argument that the student has come up with as he/she was organizing the paper.


Many students find that it is easier to delay writing the introduction until after they have written the body of the paper. That way, the student will know exactly what shape the paper’s argument will take, since he/she will have already written that argument. If one does delay the writing of the introduction, however, he/she should still formulate a clear thesis statement before writing the body of the paper. Then he/she can write the rest of the introduction around that thesis statement later. 

B. The Body
This part of the paper should normally encompass about 70% of its total length and should clearly present the information and analysis necessary to answer the question of the paper. The student should keep several things in mind as he/she writes this part of the paper:

1. When presenting information, summarize as briefly as possible while still maintaining clarity. This is the student’s paper, and the students’ own writing should predominate. The paper should not consist simply of long summaries of the writings of others (unless, of course, the purpose of the paper is to report on a book or some other source).

2. Do not ever include unanalyzed information. A quotation or a summary of a source should be followed by an explanation of how that information fits with the argument of the paper. 

3. Do not leave the reader with the task of making connections between the various phases of the argument. Clearly explain how the different elements fit together, and write transitional sentences as the paper moves from one phase of the argument to another.

C. The Conclusion
This part of the paper should normally encompass about 20% of the total length, although in some cases it is appropriate for the conclusion to be longer and the body correspondingly shorter. The conclusion should clearly repeat the question and answer (that is, the thesis statement) posed in the introduction and should briefly show how the body of the paper has led to that answer. Furthermore, the conclusion should reflect on the significance of the paper’s argument for Christian life and ministry. 

Note carefully that in a research paper, the introduction poses the question (and states what the student’s answer will be), the body reports the information and analyzes it so as to answer the question convincingly, and the conclusion reviews the entire argument and reflects on the significance of the answer the student has proposed in the paper. 

In a report, the body of the paper deals mainly with a summary of the information in the source on which one is reporting. As a result, it might well be shorter than the 70% figure given above, and the conclusion reflecting on the significance of that information would probably be much longer proportionally.

In a reflective paper, the little reporting that might be necessary could probably come in the introduction, which might then be a bit longer than the 10% figure given above. The body of the paper reflects on the significance of the material, and the conclusion might be simply a brief summary of the student’s reflections.
VII. Presenting the Paper

A. Format

The paper should follow American academic conventions, as set forth in Kate L. Turabian, A Manual for Writers (6th edition). These conventions are summarized in the Erskine Seminary document “Style and Form Standards for all Masters Level Programs,” which students should read carefully and follow diligently.

B. Acknowledgment of Sources
In a theological paper (or any other piece of academic writing, for that matter), it is IMPERATIVE that all information gained from any source other than the writer’s own knowledge be properly acknowledged. Failure to acknowledge the sources of one’s information gives the impression that one has come up with the information or ideas on one’s own, and is completely unacceptable from an ethical point of view. Passing someone else’s ideas off as one’s own constitutes plagiarism, and students who are found guilty of plagiarism will be subject to significant penalties, including failure of the course for which the paper was submitted, and possibly including even expulsion from the Seminary in severe cases of deliberate plagiarism. See the Seminary Catalog for further information about the policy regarding plagiarism.


There are basically two systems one may use to acknowledge the sources of one’s information. The first is the standard system of footnotes (or endnotes), described in chapter 8 of Turabian. The second is the parenthetical reference system (also called the Harvard system), described in chapter 10 of Turabian. Generally speaking, if a paper has about 5 sources or fewer, the parenthetical reference system is preferred. If it has more than 5 sources, footnotes or endnotes are preferred. If a paper includes repeated references to a few primary sources and scattered references to a number of secondary sources, it is appropriate to combine the two systems by using parenthetical references to acknowledge primary sources, and footnotes or endnotes for secondary sources. (For example, if the paper’s primary source is the Bible and it also involves numerous secondary sources, then by all means place Biblical references in parentheses at the end of the citation, and footnote other sources.)

For example, suppose two of the sources for a given paper are a book and an article whose bibliographical entries look like this:

Noll, Mark A. Turning Points: Decisive Moments in the History of Christianity. Grand Rapids: Baker, 1997.

Hodgson, Leonard. “The Metaphysic of Nestorius.” Journal of Theological Studies 19 (1918): 46-55.

If the student is using the standard system of footnotes or endnotes, then the first reference to teach of these sources would look like this [the letter “x” in each of the illustrations below stands for the page number from which the citation comes]:

1Mark A. Noll, Turning Points: Decisive Moments in the History of Christianity (Grand Rapids: Baker, 1997), x. 

2Leonard Hodgson, “The Metaphysic of Nestorius,” Journal of Theological Studies 19 (1918): x. 

***Notice carefully that there are several differences between the way a footnote is written and the way the corresponding bibliographical entry is written. Footnotes list the author with the first name first; bibliographical entries with the last name first. Footnotes use commas to separate elements; bibliographical entries use periods. Footnotes place publishing information in parentheses; bibliographical entries do not.***

If the student refers to these same sources again later in the paper, then subsequent references to each of these sources would look like this:

1Noll, x. 

OR

2Hodgson, x. 


If the student is using the parenthetical reference system, then the references would come at the end of the sentence in which the source is cited, and the references would look like this:

… end of sentence (Noll 1997 x).

… end of sentence (Hodgson 1918 x).

Students should familiarize themselves with chapters 8-11 of Turabian: 

· Chapter 8 deals with footnotes and endnotes (which follow the same form).

· Chapter 9 deals with bibliographies, and once again, the student should notice that there are important differences in the way the same book would be cited in a footnote and in the bibliography. 

· Chapter 10 deals with parenthetical references and reference lists. A reference list is the equivalent of a bibliography, but the entries follow a slightly different form. Technically, if one is using parenthetical references, one should have a reference list rather than a bibliography, but in master’s-level papers that rarely have a huge number of references, it is almost always clear enough to have a bibliography using the format in Turabian, ch. 9. There is no particular need at this level to learn the different system for formatting entries in a reference list.

· Chapter 11 is a very helpful comparison of the footnote/endnote and parenthetical reference systems. 

Since the amount of information in Turabian can sometimes be daunting, it may be helpful for the student to use a summary of that information, which gives the standard bibliographical format for various kinds of sources. One such summary can be accessed at 

http://www.lib.usm.edu/~instruct/guides/turabian.html
APPENDIX

Illustration 1: Types of Theological Papers

Subject Area



A Sample Question to be Answered
An aspect of Biblical history 

When was the book of Obadiah written?

The exegesis of a Biblical passage 
What does it mean to say that Christ “emptied himself” in 

Phil. 2:7?

The development of a Biblical 
What does the word “glory” mean in the Old and New

theological theme 


Testaments?

The development of a Biblical
What were the differences between Old Testament and 
ministry theme


New Testament strategies for bringing people to faith 

in the Lord?

An aspect of the history of the 
Why did the episcopal form of Church government become

Christian Church 


dominant in the second century?

An aspect of the history of 

What were the differences between Luther’s, Zwingli’s, 

theology or doctrine 


and Calvin’s views of the Lord’s Supper?

An issue related to the 

Which style of preaching is most appropriate for a

proclamation of the Word 

given audience?

A problem related to counseling
To what degree is Rogerian psychological theory com-






patible with Christianity?

An issue related to evangelism 
How much may a local church imitate its surrounding 

culture in order to reach people from that culture for 

Christ?

A question useful for Christian 
What are the differences between the way young

education 



adults and seniors learn?

Illustration 2: Reflection Papers, Reports, and Research Papers

 Suppose a student is assigned to write a paper on the differences between the reformers’ views on the Lord’s Supper. A professor could assign this topic as an exercise in analysis and reflection (that is, a “reflection paper”) by presenting to the student the views of Luther, Zwingli, and Calvin, and by then asking the student to write a paper dealing with the significance of those different views The student would then need to deal with questions such as the following: Is there really a difference between transubstantiation and consubstantiation, as the professor presented these views? (Analysis) What are the implications of holding one view or another for our celebration of the Lord’s Supper? (Reflection) In this case, the student does no research and very little reporting. The information is given to the student by the professor and need not be summarized/presented in any detail. (The student also assumes that the information given to him/her is correct.) The paper focuses on analyzing that information and reflecting on its significance. 


A second way to handle this question would be for the professor to assign a “report” (that is, an exercise in reporting, analysis, and reflection) by asking the student to read one contemporary book or article on the reformers’ views of the Lord’s Supper. The student is then responsible for accurately reporting what the book says about the reformers’ views (the student assumes that the book is correct in presenting those views), and also for analyzing and reflecting on the significance of that information. 


A third way to handle this question would be for the professor to ask the student to do a “research paper” on the topic. In this case, the student does not assume that a given contemporary book accurately reflects the reformers’ views. He/she reads the writings of the reformers themselves on the subject, reads books and/or articles by contemporary scholars about the reformers’ views, and tries to pull all of this information together to arrive at a statement of what the reformers’ views actually were. Then he/she presents the relevant information (statements by the reformers about the Lord’s Supper, statements by scholars about what the reformers thought, etc.), analyzes it by attempting to determine what each reformer believed about the Lord’s Supper (without assuming that any given book or historian is necessarily right about the reformers’ views), and reflects on its significance for us today. The resulting product is called a “research paper,” but it also involves reporting, analysis, and reflection.


The difference between a report and a research paper is that research involves consulting and comparing a variety of sources and attempting to discover the truth through the process of comparing them. A report, in contrast, is based on a single source and assumes the reliability of that source, so no actual research is done. Thus a report is often called a “book report,” although the source could be an article, a film, a seminar, or something else besides a book. 

Illustration 3: Understanding the Topic and Sub-Questions of an Assignment

As an illustration of the process of understanding the assignment discussed in section II.C. of the document, let us look at two different actual assignments from Erskine Seminary classes in previous years. First, from ST 41:

Write a 3-5 page informal paper on the differences between Eastern and Western mindsets, using our class discussion and Ugolnik as sources. In this paper, do the following:

1) Describe several significant contrasts in mindset (you may use those discussed in class, those which Ugolnik describes, or others which you notice).

2) Illustrate these contrasts using Ugolnik’s examples of Eastern Christianity and your own experience of Western Christianity.

3) Reflect on the degree to which the Eastern and Western mindsets are consistent with or opposed to the biblical mindset and worldview.

Second, an assignment from ST 03:

The student will select one theologian from those listed below and research that theologian. The special focus of this project will be his/her theological method. The student will summarize the theologian’s biographical information and place him/her in the proper historical and theological context. Among issues that should be explored are the following: What sources of revelation (nature? Scripture? tradition?) does the theologian use? What is his/her view of Scripture? What significant doctrines or other issues are discussed? How does the theologian arrange the topics of theology? What philosophical system(s) influence the formulation of his/her theology? What is the significance of this theologian for the Church today? How do you evaluate his/her theological method?

Notice several things about these two assignments:

· Both papers involve reflection on the significance of the topic, as do all papers.

· The first is a primarily a reflection paper, although it does involve reporting from two clearly-stipulated sources. The second is a research paper involving several sources.

· Since both papers are about the same length (the page range for the second paper is not reproduced in the selection above, but it is 4-6 pages), the student knows that the first calls for fairly in-depth reporting and reflection, whereas the second calls for only very general research.

· In the first, the sub-sections of the assignment are separate and are clearly prescribed, and the student may use these as the headings of the paper. But in the second, the sheer number of the sub-questions, as well as the phrase “Among issues that should be explored,” indicates that the questions are illustrative. They are not meant to be treated separately, and in fact, to treat them separately would involve an enormous amount of repetition in the paper. 

The first assignment is very “cut-and-dried,” and the student needs simply to follow the directions. (The phrase “informal paper” clues the student in to the fact that this is not as sophisticated an assignment as some others.) The second assignment requires that the student consider which of the various sub-questions are most significant, so as to give them more prominence in the research and the writing of the paper. It requires a more sophisticated treatment than the first.

Illustration 4: The Introduction, Body, and Conclusion of a Paper

As an example of the way the three sections of a paper might fit together, let us look at a hypothetical research project on the question of why the episcopal system of Church government arose in the second century. 

The introduction to the paper would pose this question and would point out that the question is significant because it has implications for the kind of church government we should follow today. It would also state what the student’s answer to the question will be.

Suppose that the student’s research has led him/her to believe that the reason for the rise of the episcopal form of government was simply that the Church was following the governmenttal structure of the Roman Empire. In the body of the paper, he/she would bring forth evidence to support this belief, such as (for example) parallels between the imperial and church governmental structures, the absence of direct references to Scripture in second-century writings describing this form of government, etc. The student could present various lines of evidence suggesting this conclusion and could also respond to the arguments of scholars who see a different reason for the rise of the episcopal form of government.

Then, in the conclusion of the paper, the student would reflect on the implications of the research. If it was true that the adoption of the episcopal form of government was mainly a matter of convenience and imitation of the secular government, then the fact that the early Church had such a form of government does not necessarily imply that we today should follow the same form. The example of the early Church cannot then be used to give authority to that form of Church government over another. Such a conclusion would show clearly that the student has reflected not just on the “academic” question of why something happened the way it did 1900 years ago, but also on the significance of that question for our Church government today.

8. Style and Form Standards

A research paper, thesis, or dissertation is a formal, scholarly, literary project that must conform to accepted standards of writing in terms of both style and form. This document seeks to describe these accepted standards and to highlight problems that arise frequently in the writing of a dissertation, thesis, or research paper.
 Except where noted otherwise, the standards contained in this document are taken from the following standard works: 

Strunk, William Jr., and E. B. White. Elements of Style. 50th Anniversary Edition. Longman: 2008.

Turabian, Kate L. A Manual for Writers of Research Papers, Theses, and Dissertations: Chicago Style for Students and Researchers. Revised by Wayne C. Booth et al. 7th Edition. Chicago: University Press, 2007.

The Chicago Manual of Style: The Essential Guide for Writers, Editors, and Publishers. 15th edition, Chicago: University of Chicago Press, 2003.


Students should familiarize themselves thoroughly with the standards that follow and apply them consistently. For a Turabian software program, one may wish to consider StyleEase at http://www.styleease.com/ChiMain.htm.

General Guidelines

1. Avoid verbosity and thesaurus abuse. Write with an economy of words in a clear, succinct, smooth, prose manner.

2. Consistency is always the norm in formal writing. Use only one form of style throughout the document.

3. In general, avoid use of the personal pronoun "I." However, using “I” is preferable to such constructions as "this writer," "this author," and "the student." When references to oneself are necessary, as in sections where the background of a document or personal conclusions are stated, limited use of the personal pronoun "I" is permissible.

4. Racism, sexism, and ageism in both language and attitude are not permitted.

5. Use active voice and the present tense for verbs, when possible. For example:

"John Calvin writes" rather than "John Calvin wrote (or has written)"

"Luther states" rather than "Luther stated (or has stated)"

"Scholars contend" rather than "It has been contended by scholars that . . ."

"The pastor called the boy" rather than "The boy was called by the pastor"

6. Avoid beginning many sentences in the same manner, and similarly, avoid repeating a word or phrase in the same sentence unless it is clearly necessary to do so.

7. Be certain that antecedents are easily identifiable. Constructions such as "It is" and "This is" often are ambiguous. Also, always avoid dangling modifiers. 

Dangling modifier: a word or phrase which has no definite focus or in which the focus is misplaced. Consider the following example: "Sitting among the teachers of the law, Jesus' mother called him." Corrected: "Sitting among the teachers of the law, Jesus heard his mother call him."

8. Generally speaking, avoid splitting infinitives and ending sentences with prepositions, although limited use of these constructions is permissible.

Split infinitive: placing an adverb between the word "to" and the verb it governs. For example: "To diligently research" should be written as "to research diligently" in order not to split the infinitive.

Ending with a preposition: a preposition is used to show the relationship between its object and another word in the sentence. Therefore, it should not normally come at the end of a clause or sentence. Instead of writing,  "Those seeking to murder Paul demanded to know where he was at," it is better to write, "Those seeking to murder Paul demanded to know where he was being hidden."

9. A basic rule in writing is to be both accurate and consistent.

Punctuation


One should strive to use the fewest punctuation marks necessary to provide clarity of expression. The following notes provide direction in some of the more commonly encountered problems in punctuation. More detailed guidance is available in Turabian (7th edition), Strunk and White, or The Chicago Manual of Style, 15th edition. References to applicable sections of Turabian are included below. These references take the form [T 21.1 (296)], which means “Turabian (7th edition), section 21.1, found on p. 296.”

1. Terminal punctuation. One space should follow terminal punctuation in running text. Never use double punctuation. For example, a question mark takes precedence over a comma as a footnote entry ("Is Jesus God?" Review and Expositor, etc.). [T 21.1 (296)]

2. Comma. Use commas judiciously for clarity of meaning and smoothness of expression. A series of three or more words, phrases, or clauses takes a comma between each of the elements and before a conjunction separating the last two. [T 21.2 (297-8)]

Colon. One should use a colon to introduce a series of elements, illustrative material, or a list. One should not use a colon after a verb, but should instead add an introductory element such as “as follows” before using a colon. [T 21.4 (302)]

3. Virgule or slash. Avoid using the virgule (/) whenever possible. It is acceptable, however, to make infrequent use of "and/or" and “his/her.” [T 21.9 (305)]

4. Quotation Marks. Use full quotation marks (") to enclose direct quotations and unusual terms. Use single quotation marks (') to enclose a quotation within a quotation that is run into the body of the text. Example: Addressing the necessity of editing one's own written work, Donald M. Murray states, "Peter F. Drucker, the prolific business writer, calls his first draft 'the zero draft'—after that he can start counting." [T 21.10 (305-6)]

One may also use single quotation marks when translating a foreign term or phrase into English, e.g., Geschichte, 'history' and when setting off special terms such as 'death of God.' Note that the closing period (comma or semi-colon) is placed within the closing quotation mark. [T 21.10 (305-6)]

5. Dash. The dash (technically called an “em dash”), is typed as two hyphens with no space between or on either side of them. Most word processors now offer the option of a solid em dash (—) as opposed to the use of two hyphens (--), and many of them will automatically turn two hyphens into a proper em dash. [T 21.7.2 (303)]

7. Underlining and Italics. One may either underline or italicize titles of works. However, one should use only one of these options in a document. Because contemporary word processors make it just as easy to italicize as to underline, italicizing is now preferred. [T 22.3 (313)] 

8. Boldface type. Do not use boldface type.

Typeface and Lines Per Page


Not too small; and not too large. Do not use ornamental typefaces. Instead, use either Times Roman, Times New Roman (the typeface used in this manual), or Palatino. Twelve-point type (ten characters per inch), as is used in this manual, is standard for text. It is permissible to use ten-point type (twelve characters per inch) for footnotes. [T A.1.2 (374)]


Double-spaced pages should have between twenty-five and twenty-seven lines of text per page. Of course, pages with footnotes will have fewer lines of text. Print the text on only one side of the paper. 

Capitalization


Capitalization follows general conventions. Note the following guidelines:


1. Full caps, i.e., UPPERCASE, are used for all major divisions including titles of theses, dissertations, chapters, tables of content, preface, indexes, list of tables, list of abbreviations, abstracts, bibliographies, and appendices.


2. Capitalize only the first letter of each main word in the heading or subheading of the Table of Contents.


3. Capitalize terms referring to the Holy Bible: Bible, Biblical, Scripture, Scriptural, and Word of God. Likewise, capitalize "Christian." Capitalize "Gospel" only when referring to a specific book of the Bible. Capitalize "Church" when referring to a specific congregation or body (as in the Due West ARP Church) or to the Church universal, but write "church" (all lowercase letters) in reference to a local congregation when its proper name is not cited (for example, "They attend church faithfully" versus "They attend Riverside Presbyterian Church regularly.").

4. Spell out references to particular centuries, in lowercase. [T 23.3.2 (328)]

Abbreviations


1. Do not use titles such as 'Dr.' or 'Prof.' when referring to authors, scholars, or professors in text, footnotes, or the bibliography. In the first citation in text, give the person's complete name; then use only the last name in subsequent references unless the first or other name is necessary for clarity and distinction (e.g., Franklin Graham vs. Billy Graham).


2. You may abbreviate 'saint' when it stands before the name of a Christian saint (St. Thomas Aquinas), but it is better to omit 'saint' altogether before the names of well-known Christians such as apostles, evangelists, and church fathers (Matthew, Mark, Luke, Paul, Augustine, Jerome, etc.).


3. Never spell out dates and page numbers. Do not begin a sentence with a numeral; either spell out the number or rewrite the sentence so that the number does not begin the sentence (e.g., "Two hundred years ago . . . ."). [T 23.3.1 (327-8)]


4. Spell out numbers of less than three digits in the body of the text. Use numerals for all numbers 100 or more. For example: "Only twenty-nine percent of church-goers can recite more than 150 verses of Scripture from memory." [T 23.1.2 (319-20)]


5. Use the abbreviation "no." instead of the number or pound sign (#).


6. A period and a space are used after the initials of personal names (e.g., W. H. F. Kuykendall), but there is no space after an internal period of standard abbreviations typically used for scholarly degrees and professional and honorary designations (e.g., D.Min., M.Div., Ph.D., B.A., M.D., S.T.B., etc.). [T 24.2.1 (333-4)]


7. Spell out a civil, military, professional, or religious title when it precedes the family name alone (e.g., Senator Thurmond, Reverend Jones, etc.), but use the appropriate abbreviation before a full name (e.g., Rev. Martin Luther King, Jr.). [T 24.2.2 (334-5)]


8. In the citation of Scripture, the following forms are preferred:



In text: 2 Samuel 12:7, or, if beginning a sentence: Second Samuel 12:7



In footnotes and parentheses: 2 Sam. 12:7 [T 17.5.2 (190-1)]


9. In formal writing, do not abbreviate references to the year (e.g., 1995 instead of '95). [T 23.3.1 (327)]

10. You may use an ampersand (&) in footnotes and bibliographies when applicable, but you must spell “and” out in text. For example: Harper & Row (footnote); Harper and Row (text).

6. You may use the following abbreviations for Scriptural references in footnotes and parentheses (based upon The Chicago Manual of Style, 15th edition):

Old Testament

Genesis
Gen.

Exodus
Exod.

Leviticus
Lev.

Numbers
Num.

Deuteronomy
Deut.

Joshua
Josh.

Judges
Judg.

Ruth
Ruth

1 Samuel
1 Sam.

2 Samuel
2 Sam.

1 Kings
1 Kings

2 Kings
2 Kings

1 Chronicles
1 Chron.

2 Chronicles
2 Chron.

Ezra
Ezra

Nehemiah
Neh.

Esther
Esther

Job
Job

Psalms
Ps. (pl. Pss.)

Proverbs
Prov.

Ecclesiastes
Eccles.

Song of Solomon
Song of Sol.

Isaiah
Isa.

Jeremiah
Jer.

Lamentations
Lam.

Ezekiel
Ezek.

Daniel
Dan.

Hosea
Hos.

Joel
Joel

Amos
Amos

Obadiah
Obad.

Jonah
Jon.

Micah
Mic.

Nahum
Nah.

Habakkuk
Hab.

Haggai
Hag.

Zechariah
Zech.

Malachi
Mal.

New Testament

Matthew
Matt.

Mark
Mark

Like
Luke

John
John

Acts of the Apostles
Acts

Romans
Rom.

1 Corinthians
1 Cor.

2 Corinthians
2 Cor.

Galatians
Gal.

Ephesians
Eph.

Philippians
Phil.

Colossians
Col.

1 Thessalonians
1 Thess.

2 Thessalonians
2 Thess.

1 Timothy
1 Tim.

2 Timothy
2 Tim.

Titus
Titus

Philemon
Philem.

Hebrews
Heb.

James
James

1 Peter
1 Pet.

2 Peter
2 Pet.

1 John
1 John

2 John
2 John

3 John
3 John

Jude
Jude

Revelation
Rev.

or Apocalypse
Apoc.

Consult The Chicago Manual of Style, 15.52 (579) for abbreviations for apocryphal documents.

Consult The SBL Handbook of Style (Peabody, Mass.: Hendrickson, 1999) for all other abbreviations related to scholarly work in the field of religion.

Margins and Indentations

1. For a paper, leave a margin of one inch or 1-1/4 inch on all four sides. For a thesis or dissertation, leave a margin of 1-1/2 inch on the left (so that the text will remain centered on the page after binding) with a one inch margin at the top, bottom, and right. Nothing should intrude into the margins except the page numbers, which should appear between 1/2 inch and 3/4 inch from the top and right margins. The page number for numbered first pages appears centered 3/4 inch to one inch from the bottom of the page. [T A.1.1 (374)]

2. Paragraphs should be indented one tab stop of 1/2 inch. Footnotes are indented the same as paragraphs. [T A.1.4 (375); 16.3.4 (152)]

3. Set block quotations in one tab stop (1/2 inch) from the left margin but never from the right; maintain the normal right margin. If the block quotation has a paragraph opening (indentation), that paragraph opening is indented an additional four spaces from the left. Observe correct usage in the following italicized example that incorporates a block quote within a normal paragraph setting [T 25.2.2 (350)]:


This example demonstrates the proper use of margins and indentations to be used when preparing one's document. These standards, adopted by the faculty of Erskine Theological Seminary, should be adhered to consistently. In fact, Turabian states that:


The critical rule for paragraph indentation is consistency. Whether the amount is five or eight spaces or some other measure, it must always be the same. Word processing programs generally have a standard indentation key. Block quotations (extracts) of prose all should be indented the same distance from the left margin of the text, and paragraph openings within them should have a consistent additional indentation.

Hence, Erskine Theological Seminary's standards are consistent with those of current practice. Style and form standards are necessary for ease of reading and for the clear presentation of one's research in ministry.

4. Write text using left-hand justification only; do not use full justification. The right-hand edge of text should have a "ragged" edge as is used in this manual.

Word Division


When it is necessary to hyphenate a word, it is always best to consult a dictionary for proper division (hyphenation) of the word. See Turabian 20.3.1-20.3.2 for basic guidelines.

Headings


Headings and subheadings are used to clarify the organization that should be inherent in a paper or dissertation; they are not a substitute for clear organization. A chapter's organization and flow should be clear even without the marking of its subdivisions. One should strive to present the material in such a manner as to not require extensive and complex subdivisions.


The first or higher level headings should have greater attention value than lower headings. Attention value customarily is ascribed through the use of position (centered, side), the type of text (italic, bold, underline), and spacing (blank space above and below). Note that the generic heading "CHAPTER" together with the chapter's title, also rendered in all caps, stand apart from the text headings and are not to be considered as a heading "level." The following heading divisions may be used in the text following chapter and title names.

1. Centered heading, italicized, capitalized headline style; triple space above and below the heading. For headings over four inches long, divide the heading using a single-spaced, inverted-pyramid format:

The Resurrection and the Controversy between

the Sadducees and Pharisees

2. Centered heading in text type, capitalized headline style; triple space above and below the heading. For headings over four inches long, divide the heading using a single-spaced, inverted-pyramid format:

The Wounded Healer in Contemporary Theology

3. Side heading placed flush left, italicized, capitalized headline style. Triple space above with double space below. Side headings more than two and a half inches long should be divided with the shorter portion placed a single space below, indented two spaces:

The Relationship of the Fourth Gospel

 to the Synoptic Gospels 

4. Side heading placed flush left, capitalized headline style. Triple space above and double space below. Side headings more than two and a half inches long should be divided with the shorter portion placed a single space below, indented two spaces:

Reformation Theology in the Next Century

5. Run in heading at beginning of paragraph, italicized, capitalized sentence style with a period at the end. Begin the text of the paragraph on the same line. Triple space to paragraph headings and indent six to eight spaces.

Preaching the Parables. The parables of Jesus contained in the gospels provide fertile ground for sermons that are rich in both content and color.

The following example shows the arrangement of the five levels of heading together for comparison:

The Resurrection and the Controversy between

           the Sadducees and Pharisees

The Wounded Healer in Contemporary Society

The Relationship of the Fourth Gospel

  to the Synoptic Gospels 

Reformation Theology in the Next Century


Preaching the Parables. The parables of Jesus contained in the gospels provide fertile ground for sermons that are rich in both content and color.

If fewer than five levels are required, the style of these levels may be selected in any suitable descending order. A page should never end with a subheading. [T A.2.2 (398)]

Pagination


In a paper that includes a table of contents, multiple chapters, etc., note that front matter uses small Roman numerals (i.e., i, ii, iii, iv, etc.) while numbering with Arabic numerals (i.e., 1, 2, 3, 4, etc.) begins with the first page of the first chapter and continues without interruption throughout the body, appendices, and bibliography. No page number is required on the first page of a chapter or other major division. If a page number is used on the first page for each major division (chapter, appendix, bibliography), the number is centered three-quarters to one inch from the bottom of the page. All subsequent page numbers for that division are placed between one-half inch and three-quarters inch from the top, right corner of the page. [T A.1.4 (375)]

Some Commonly Misspelled or Misused Words


One should take care to ensure that one maintains correct spelling and proper usage of words. Careful proofreading is a necessity. Even the best computer spellchecker will not catch a correctly spelled but misused word (e.g., "there" vs. "their").


The following are some of the more commonly encountered misspelled, misused, or confused words. For a more complete discussion and examples, see Strunk & White, chapter four, "Words and Expressions Commonly Misused."

affective
effective

affects
effects

its
it's (its = possessive pronoun; it's = verbal contraction: it is)

lose
loose
loss

quite
quiet

their
there

to
too, two

weather
whether

your
you're (contractions should not be used in formal writing)

Quotations


The purpose of quotations in a document is to cite specific or unique information, acknowledge the original source of ideas or material, or establish the authority for statements made. Failure to give proper credit for material used, whether quoted directly or paraphrased, is plagiarism and is unacceptable. For a good discussion of plagiarism, see Walter S. Achtert & Joseph Gibaldi, The MLA Style Manual (NY: The Modern Language Association of America, 1985), 4-5. See also, Joseph Gibaldi, MLA Style Manual and Guide to Scholarly Publishing, 2nd edition (NY: The Modern Language Association of America, 1998), 151-152. As Achtert and Gibaldi summarize: "In short, to plagiarize is to give the impression that you have written or thought something that you have in fact borrowed from someone else, and to do so is considered a violation of the professional responsibility to acknowledge 'academic debts' . . . ."


One must also give proper consideration to the limits of "fair use" as defined by the Copyright Act of 1976. Given these standards, one should make judicious and selective use of quotations. One should write the document in such a way that it is not simply a stringing together of a vast array of quotations. One should adhere to the following guidelines when dealing with quotations:

1. Introduce all quotations, rather than leaving them as freestanding entities. Example: As Calvin asserts: "True and substantial wisdom consists principally of two parts: the knowledge of God and the knowledge of ourselves."

2. A prose quotation that runs to four or more lines of text in the document should be set off using the "block quotation" format (See "Margins and Indentations," No. 3, above). Note that this ETS standard differs from and takes precedence over the Turabian rule.
3. Direct quotes must be accurate in every detail. There are times, however, when it is necessary to show corrections. [See T 25.3 (352-8)] Corrections may be shown in two ways: 

a. The use of the Latin word sic ("so," always in italics, within non-italicized brackets, and without a period) to indicate that the quotation is cited accurately from the original, even though the correct data is not supplied. For example: Thou shalt shew [sic] unto me the path of life. [T 25.3.1 (352)]

b. The use of brackets around the correct data or interpolations. Parentheses may not be used for this purpose. For example: Luke 12:13 states that "Someone in the crowd said to [Jesus], ‘Teacher, tell my brother to divide the inheritance with me.’" The original quote says "him;" here, the name of Jesus has been substituted for the sake of clarity. In the following example, the wrong date was given in the original; the correct date is supplied in brackets: "C. S. Lewis' book, Christian Behaviour, was first published by the Macmillan Company in 1945 [1943]." [T 25.3.1 (354)]

4. If a portion of the quote is altered in any way (e.g., italics or underscoring added), the note [italics added] or [emphasis added] should be inserted after the quote or indicated in the footnote.

Footnotes


Footnotes are used both for reference and for content. Reference notes cite the authority for statements made in the text and make cross-references. Content notes offer acknowledgements and make incidental remarks on, amplify, or qualify textual discussion. [T 15.1 (133-4)] One must acknowledge every original idea borrowed from another person, but not information that may be regarded as common knowledge.


The Erskine Seminary standard requires footnotes (notes placed at the bottom of the page on which referenced material occurs) rather than endnotes or parenthetical references. Additionally, footnotes are preferred for works such as dissertations that will be microfilmed in order to allow the document to be read on microfilm without having to search for a reference in the back matter.


The following rules should guide one's placement and form of footnotes:

1. The footnote number should be a superscript numeral placed at the end of the sentence, following the concluding punctuation.1 Sometimes one may gain greater clarity by placing the superscript number immediately following the key word2 of an idea.

2. Footnotes are numbered consecutively throughout each chapter. The first footnote of each chapter will be numbered one.1

3. A footnote separator line of one and one-half to two inches, placed flush with the left margin, must be used to separate text from footnotes. If a footnote runs over onto the following page, a footnote continuation separator (solid line running from margin to margin) should be inserted on that page. A double-space should appear above and below the separator line (double-space from last line of text to separator line, then double-space to first line of footnote). On pages that lack a full page of text, the footnote may be placed at the bottom of the page rather than immediately (double-space) beneath the last line of text.

4. Footnotes are indented the same amount as text paragraphs (one tab stop—1/2 inch). The footnote number should be a superscript here as well and is placed at the opening of the required indentation. No space should occur between the number and the first letter or word of the footnote (e.g., 1Wayne E. Oates). Footnotes are single-spaced internally with a blank line between footnotes as demonstrated here:


1Wayne E. Oates, The Christian Pastor, 3rd ed., revised (Philadelphia: Westminster Press, 1982), 219-220.


2Claus Westermann, The Structure of the Book of Job: A Form-Critical Analysis, trans. Charles A. Muenchow (Philadelphia: Fortress Press, 1981), 31.

5. One should give a full citation of each reference the first time it is used in each chapter. Subsequent references within a chapter should include the author's family name, a short title, and the page number(s). For example: 3Oates, Christian Pastor, 227.

6. When references to the same work follow one another with no intervening references and no more than two pages since the last citation of the author's name and title, the designation "Ibid." (abbreviation of Latin word "ibidem" meaning "the same") may be used. Ibid. refers only to the immediately preceding footnote. The following guidelines govern the use of "Ibid.":

a. If all information, including page reference, is the same, use Ibid. alone. Ibid. must be capitalized in every instance. For example: 4Ibid.

b. If all information is the same except for the page number(s), use Ibid. followed by a comma and the page number(s) of the citation: 5Ibid., 192.

7. Do not use idem (abbreviated id.), op. cit., and loc. cit. 

8. Note that the form for footnotes is different from that for bibliographical entries. See Turabian, chapters 16-19. Note that you are NOT to use the reference system described in chapters 18 and 19. You are to use the footnote-bibliography system described in chapters 16 and 17.
Bibliography


The bibliography includes much the same material as a full footnote, though with some differences in the form in which that information is presented. The form varies due to the differences in purpose of each. A bibliographical entry provides full bibliographical detail: name(s) of author(s), full title (including subtitle), and place, publisher, and date of publication. The footnote pinpoints the specific location (page, section, etc.) of referenced material within the source cited. In other words, the bibliography identifies which books, journals, etc. were used in the document, while the footnote tells the reader the exact location of the material within the books, journals, etc. The following general rules provide guidance for constructing a bibliography. 

1. Only works that are cited in footnotes should be included in the bibliography. A separate section, "Sources Consulted", may be appended to the bibliography if the listing of such sources is deemed instructive.

2. Arrange works in alphabetical order according to the last name of the authors. Where there are two or more authors, only the first author's name is inverted for the purposes of alphabetizing the list. The names following the first inverted name are given in their normal order of first then last name. [T 16.2.2 (148-50)]


Where the bibliography contains two or more works by the same author, the works are arranged in alphabetical order according to the first major word in the title (not "A" or "The"). Also, instead of typing the author's name for each entry, use a solid underline of eight spaces (one inch) followed by a period.


Do not intersperse works authored individually with those written in collaboration with others or where the author serves as an editor. Coauthored works follow edited, translated, and compiled works, but you must repeat the author's name. Alphabetize the coauthored works according to the last name of the second author. Examples:

Brueggemann, Walter. "The Formfulness of Grief." Interpretation, 31 (1977), 263–275.



. "From Hurt to Joy, from Death to Life." Interpretation, 28 (1974), 3–19.

Gaultiere, William J. “A Biblical Perspective on Therapeutic Treatment of Client Anger at God.” Journal of Psychology and Christianity, 8 (1989), 38-46.

Gaultiere, William J. & K. S. Gaultiere. Mistaken Identity: Clear Up Your Image of God and Enjoy His Love. Old Tappan: Fleming H. Revell, 1989.

3. One should list articles in reference works instead of the reference work itself. For example, if one cites several articles in footnotes from the Dictionary of Pastoral Care and Counseling, one should list each article separately according to author in the bibliography, rather than giving a single entry for the dictionary itself. See Turabian 17.5.3 for guidelines governing style for citations from dictionaries and encyclopedias.
4. The bibliography should be single-spaced with a blank line between entries. The first line of each entry is flush left, and any subsequent lines are indented five spaces. (Word processing programs refer to this as “hanging indent.”)

5. You may present the bibliography of the paper either without divisions or divided into sections (Works Cited, Works Consulted, Additional Resources, etc.), depending upon which form will best serve the reader.

Appendices


You should refer to appendices by a simple content footnote rather than an in-text citation. See Turabian A.2.3 for guidelines governing the placement and form of appendices.

Language about God and Humanity



Erskine Theological Seminary recognizes that God transcends the distinction between male and female, since God introduced that distinction as he created physical beings. At the same time, the Seminary recognizes that the Bible and the historic creeds and confessions of the Christian Church (including the Westminster Confession, which comprises the Seminary’s doctrinal basis) use masculine language in reference to God. Therefore, the Seminary encourages all students to retain this Biblical and historic usage when speaking and writing about God. 



Furthermore, the Seminary recognizes that all human beings, male and female, are created equally in the image of God (Gen. 1:26-27), and believers of both sexes are fellow heirs of the grace of life (1 Pet. 3:7). Accordingly, the Seminary encourages all students to make use of language, in reference to human beings, that is inclusive rather than needlessly exclusive. It is the mark of a good communicator to build bridges rather than barriers. Therefore, in all written work and oral presentations, whenever students are dealing with humanity as a whole (male and female), they should use language that clearly includes both men and women (for example, by saying/writing "humanity" rather than "man" when referring to the entire human race, or "people" rather than "men" when referring to men and women).
As students seek to use appropriate language, they should first think of avoiding phrases and constructions that require gender specific language. Use of plurals (“they” rather than “he,” etc.) may often be appropriate. Use of “one” or “a person” rather than “he” may be appropriate in many instances. When students are forced to use gender specific language, they should use “he/she” or “him/her” as appropriate. 

Students may include a footnote indicating commitment to the use of inclusive writing in original work at the first citation of material by others that does not incorporate inclusive language. The following statements serve as examples of such a footnote:

While inclusive language with reference to humans is used in the original work of this document, the masculine pronouns and gender-biased terms used by persons quoted in the study have not been altered nor has the designation, [sic], been employed repetitiously to note their occurrence.

Masculine pronouns have been used for ease of expression and are not intended to indicate gender exclusion.

Proofreading and Editing


A necessary part of producing a scholarly paper or dissertation involves the student's careful and repeated proofreading and editing of the text before submission to the professor. The text should be as free as possible from errors in content, style, form, grammar, and spelling. One should check footnote references for accuracy both of content (especially page numbers) and correspondence (footnotes matched to text references). A common mistake in the writing of a paper with footnotes is the insertion of a new footnote prior to where the designation 'Ibid.' has been employed. This error leaves one with inaccurate footnotes and can be a nightmare to untangle, since "Ibid." now erroneously refers to the newly inserted footnote reference rather than to the original. 


One suggestion to aid in avoiding such a problem is the following: whenever using the designation 'Ibid.', do so, and then tab over on that same line and write the author's name, short title, and page number(s). Then, if you insert a new footnote prior to the 'Ibid.' entry, it will be easy for you to see which 'Ibid.' entries you now need change to include the author's name, short title, and page number(s). Once the document is finished, you can delete the extra bibliographical data, leaving an 'Ibid.' that accurately reflects what it should. Alternately, one could adopt the practice of always using the author's name, short title, and page number(s) for each footnote entry after the first full reference in each chapter, and then go back and replace these entries with 'Ibid.' as appropriate once the chapter is completed.


While proofreading is used to catch and correct errors, editing is used to refine and polish a document. Extraneous material, cumbersome sentences, awkward formatting, etc. need to be eliminated. Since editing often is tedious, time-consuming work, students need to allow plenty of time to work through the document a number of times.


If a document is too long, editing can bring the document into the page limits in a couple of ways. First, nearly every document contains material that is not truly germane to the topic. Such material can either be eliminated entirely or simply referenced in a footnote. Second, valuable line spacing can be recovered through the use of 'line editing' where paragraphs that end with only a word or two on a line are rewritten (shortened) so that the last line of a paragraph is a full one and the line once occupied by a word or two is removed.


Editing also will require careful, consistent, and informed use of the style and form standards adopted by the Faculty of the Seminary, as well as judicious use of the index in Turabian.

Additional Resources for Citing Electronic Documents


While Turabian offers basic guidelines for documentation of electronic resources in sections 15.4 and 17.7, one may find additional examples of the proper documentation of other forms of media in Joseph Gibaldi, MLA Style Manual and Guide to Scholarly Publishing, 2nd edition (NY: The Modern Language Association of America, 1998), section 6.9, page 209 and following. One may find an on-line resource for the MLA style of citing electronic information at: http://www.mla.org/.

In Other Words

The following two selections (author and source unknown) are included as humorous reminders of some of the more commonly encountered problems and rules for writers. 

“Eye Halve A Spelling Chequer”

Eye halve a spelling chequer

It came with my pea sea

It plainly marques four my revue

Miss steaks eye kin knot sea.

Eye strike a key and type a word

And weight four it two say

Weather eye am wrong oar write

It shows me strait a weigh.

As soon as a mist ache is maid

It nose bee fore two long

And eye can put the error rite

Its rare lea ever wrong.

Eye have run this poem threw it

I am shore your pleased two no

Its letter perfect awl the weigh

My chequer tolled me sew.

"Rules for Writeres"

1. Verbs HAS to agree with their subjects.

2. Prepositions are not words to end sentences with.

3. And don't start a sentence with a conjunction.

4. It is wrong to ever split an infinitive.

5. Avoid clichés like the plague. (They're old hat)

6. Also, always avoid annoying alliteration.

7. Be more or less specific.

8. Parenthetical remarks (however relevant) are (usually) unnecessary.

9. Also too, never, ever use repetitive redundancies.

10. No sentence fragments.

11. Contractions aren't necessary and shouldn't be used.

12. Foreign words and phrases are not apropos.

13. Do not be redundant; do not use more words than necessary; it's highly superfluous.

14. One should NEVER generalize.

15. Comparisons are as bad as clichés.

16. Don't use no double negatives.

17. Eschew ampersands & abbreviations, etc.

18. One-word sentences? Eliminate.

19. Analogies in writing are like feathers on a snake.

20. The passive voice is to be ignored.

21. Eliminate commas, that are, not necessary. Parenthetical words however should be enclosed in commas.

22. Never use a big word when a diminutive one would suffice.

23. Kill all exclamation points!!!

24. Use words correctly, irregardless of how others use them.

25. Understatement is always the absolute best way to put forth earth-shaking ideas.

26. Use the apostrophe in it's proper place and omit it when its not needed.

27. Eliminate quotations. As Ralph Waldo Emerson said, "I hate quotations. Tell me what you know."

28. If you've heard it once, you've heard it a thousand times: resist hyperbole; not one writer in a million can use it correctly.

29. Puns are for children, not groan readers.

30. Go around the barn at high noon to avoid colloquialisms.

31. Even IF a mixed metaphor sings, it should be derailed.

32. Who needs rhetorical questions?

33. Exaggeration is a billion times worse than understatement.

And finally...

34. Proofread carefully to see if you any words out.

Writing a Thesis or Dissertation: Some Tips


The following discussion, intended for Th.M. and D.Min. students, is drawn from the experiences of faculty supervising D.Min. candidates. It seeks to identify some of the problems typically encountered in the thesis or dissertation process and to offer suggestions for addressing the problems. 

1. The project must be a manageable one with a specific and rather narrowly defined focus. During the course of writing the proposal or even while engaged in doing the project, a student may identify several areas of research worthy of consideration. One can flag such ideas generated in the project/research stage for possible future research, but should not let that? become an obstacle to or distraction from progress on one's current project.

2. Choose a project or research topic for which your interest will be maintained over the long haul. Losing one's excitement about a project mid-way through will make it quite difficult to complete.

3. Each chapter of the thesis or dissertation, following the title, needs a paragraph that clearly identifies the purpose and direction of the chapter and gives an indication of the content to be presented. This introductory paragraph should serve as a 'roadmap' to keep the writer on course as he/she writes the chapter. It is further strongly suggested that the writer prepare a detailed outline of each chapter, including the chapter's structure and divisions, prior to attempting to write any chapter.

4. Material placed in a chapter or section needs to demonstrate clearly its coherence and relevance for the topic being addressed. Remove extraneous material.

5. The material in a chapter and in the dissertation/thesis as a whole needs to flow well. You should give significant attention to developing clear transitions between topics.

6. There are always corrections to be made after a dissertation/thesis has met the approval of the advisor and the reviewer. Students should allow at least a week to make corrections before submitting the final copies for binding.

7. Take into account that your advisor and the reviewer need adequate time to read your chapters or dissertation/thesis before returning them to you. Be sure to schedule this 'turn-around-time' into your timetable.

8. Recognize that there likely will be frustrations along the way while doing the project/research and writing the dissertation/thesis. Maintaining good communication with your advisor is a necessity in order to see the task to completion.

9. Read, study, know, and apply consistently the standards for papers, projects, theses, and dissertations as set forth in Turabian, Strunk and White, and this manual.

10. When possible, avoid changing computers, word-processing programs, etc. once you have begun to write your dissertation or thesis. Know how to use your computer; for example, be able to change default settings to meet expected standards.

11. It may be helpful to peruse recent copies of Th.M. theses or D.Min. dissertations in the library to get some ideas about writing a thesis/dissertation. One should note carefully, however, that some standards have been changed or not followed in some formerly completed thesis/dissertations. In other words, do not replicate the mistakes of others in one's own work; know and follow current standards.

9. Sample Thesis Pages

The following pages provide specifications and examples of page layouts for the Erskine thesis.  The order for assembling pages is:
first page
[blank on both sides, counted but without printed page number]

second page
Title Page (see example), counted but no printed page number

third page

Acceptance Page (see example), counted/printed page iii

fourth page
Copying Agreement (see example), counted/printed page iv

fifth page

Abstract (see specifications), counted/printed page v

next page(s)
Dedication Page (optional), counted but no printed page number

next page(s)
Acknowledgements Page (optional), with correct page number(s) 

next page
[blank on both sides, counted but without printed page number]

next page(s)
Table of Contents (see Turabian), with correct page number(s) 

next page(s)

List of Illustrations, if any, with correct page number(s) 

next page(s)

List of Tables, if any, with correct page number(s) 

next page(s)

Preface, if any, with correct page number(s) 

Prior to the Text all page numbers are small Roman numerals (e.g., i, ii, iii, iv, v).  From the first page of the Text itself all page numbers are Arabic (e.g., 1, 2, 3, 4, 5).  The page number for the first page of each chapter, appendixes, or bibliography may be omitted, but if it is printed, it is to be centered one inch from the bottom of the page.
closing pages
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